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ing rapidly. this article Dr. Brim makes constructive analysis the 
method and the scientific attitude relationship the functions supervision. 
Reconstruction our professional concepts essential progress. Stability 
death. the opinion the writer that basic shift the meaning our current 
concept “science Education” necessary. the intention this article 
promote reconception scientific supervision and reconstruction its practices. 
Science has made two major contributions mankind. First, and most significant, 
has given new conception the universe, man, and his function. Second, 
has demonstrated attitude and developed method intellectual inquiry. The 
second may characterized liberated and disciplined intelligence, the instrument 
progress and the only safe guide man’s great adventure into the unknown; 


adventure which, science true, must take under his own direction. Science 
has made man the architect his own future. 


sense clearly the challenge 
science man, and educa- 
tion, one must see contrast. 
Primitive man because ignorance 
and consequent inefficiency peopled 
the world with temperamental spirits 
whose wishes considered his duty 
obey. According his interpreta- 
tion man’s calamities were the curse 
angry god; his successes the 
reward obedience their whims 
the face their power 
was helpless. Man’s patterns life 
were set for him, his values and stand- 
ards were determined forces exter- 
nal himself and his physical en- 
vironment. Man’s task was clear. 
must seek the pleasure these 
controlling spirits, abase himself 
their jealous presence, and seek 
and have others their will. 
The function and nature educa- 
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tion was similar. The ways 
life, known the adult through 
bitter experience, must transmitted 
the younger generation. Not only 
the safety the individual but also 
the tribe was dependent upon it. 
Indoctrination, habit formation, imi- 
tation were major means. 

This point view has persisted 
into the present. For the sacredness 
the spirit world’s whims, have 
substituted our own preferred beliefs, 
the comfort our habits, our vested 
interests and the widespread desire 
god one’s own little world. 
This primitive concept pattern 
mastery and obedience has been rein- 
forced adult prejudices and con- 
ceit, the vested interests privileged 
classes and the good intentions 
honest but ignorant parents and edu- 
critical examination our 
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inherited school and social education 
will reveal them shot through with 
this education for obedience and 
safety. 


the other hand, science reveals 
world law which man can the 
exercise his intelligence understand. 
Moreover, through its belief the 
law adequate causation, science 
rules external controls out the pic- 
ture. presents “open” rather 
than “closed” universe, i.e., place 
universe pre-determined values 
and predestined end, presents 
with stream forces, law-abiding 
but goalless. Such universe, lack- 
ing any fixed direction, subject 
the will man far the power 
within him lies. 

Two things follow from this. Man 
free and responsible for setting 
goals effort, for determining the 
good. And man responsible for 
achieving the goals set up. The act 
that freed man from slavery the 
will super-mundane being, took 
from him the helping hand 
friendly power. Upon then 
descends the opportunity and respon- 
sibility for conceiving and achieving 
his better tomorrow, for carving out 
his own destiny. longer does this 
man cringe fear, worm the 
dust, but clear eyed, with conquer- 
ing courage, faces the universe, 
creative artist before his plastic ma- 
terials. 

Under the stimulus 
which locates truth the facts life 
rather than some super-mundane 
world some authoritative voice 
the past, men have sought the truth 
about our physical world. achieve 
the physical scientist has stressed 
objectivity and the impersonal 


tude. For the same reason 
invented instruments 
ment. provide additional and 
more pertinent data, performs ex- 
periments. order render his 
statements more concise and more 
accurate, reduces his findings 
quantitative terms and reports the 
probable error. All this admire 
and applaud. But these are means, 
devices. Back them the scien- 
tist’s conception the universe and 
man’s function. Back them 
the scientific attitude and spirit. 
signifies mind that seeking the 
truth for human self-direction, one 
that rules self-interest, personal wishes 
and pre-conceived notions out the 
picture. means mind open 
new facts, eagerly seeking the same, 
critical ever its own answer, 
guard against its own limitations and 
prejudices, jealous only the 
siveness its data and the soundness 
its conclusions. 

Ignoring for the time being, the 
techniques which physical scien- 
tist sought deal fairly and honestly 
with the facts, and centering atten- 
tion the underlying concept and 
spirit, find this conception the 
universe, man and his function 
born science represents philosophy 
life. The scientific attitude and 
method, broadly interpreted signify 
gence, becomes “way life” appli- 
all human endeavors. 

This attitude and democ- 
racy are the same base. The scien- 
attitude implies 
ness” toward all pertinent facts. 
mocracy implies 
toward all human interests. Science, 
ruling out super-imposed values, makes 


human values supreme man. 
social engineer, whether lawyer, 
doctor, teacher, business man, 
statesman, imbued with the spirit 
the scientist, would face social issue 
with open mind, strive diligently 
include all interests involved, vigor- 
ously eschew all personal bias, 
interest, avoid favoritism 
prejudice, and seek only the truth 
the good, maximum human well- 
being. 

Science has liberated man from 
bondage fears and external powers. 
has made him the responsible archi- 
tect his own future. has chal- 
lenged him build under the guid- 
ance his own intelligence. has 
set him standard liberated and 
disciplined intelligence which alone 
safe guidance assured. has 
touched the spark his creative 
genius and revealed manner life 
which may achieve earthly 
heaven for his fellows, and for him- 
self full, balanced and ever expand- 
ing life. What science has done for 
mankind, the educational program, 
born science, should for each 
generation. The educa- 
tional scientist should embody this 
spirit, exhibit all his relations the 
way and seek the 
same for all men every avenue 
endeavor. 


How has the educator, turned scien- 
tist, met this challenge? The general 
answer that has failed. Space 
does not permit adequate evalua- 
tion education. Its limi- 
tations have been discussed previ- 
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ous but even they are little 
more than suggestive. While this 
evaluation not the major purpose 
here, yet brief summary necessary 
order indicate the nature and 
significance the change. 

The educator, turned scientist, be- 
acutely aware the greater 
reliability the conclusions the 
scientists other fields than was true 
his profession. education judg- 
ments and practice were based upon 
unchallenged convention, unsubstan- 
tiated opinion empirical thinking. 
Objectives, principles organization 
and procedure, the selection and grade 
placement content, our judgment 
concerning learning and teaching 
culties, pupil progress, and the final 
success our efforts were little better 
than crude guess. world 
scientists the fields biology, 
physics, chemistry, economics, medi- 
cine, and business management, this 
educator hung his head shame. 
Professional self-respect demanded 
that answer his many questions 
with equal degree reliability. 

pursuing this goal has been 
industrious indeed. has spared 
neither himself nor the midnight oil. 
result our professional literature 
the last quarter century abounds 
the results such activity. But 
lacking guide problems that should 
studied thus rigorously, questions 
that should answered thus accu- 
rately, this educator, turned scientist, 
steeped was the educational 
beliefs his day and lacking ap- 
preciation the deeper educational 
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life,” accepted the problems the 
conventional school, which, has been 
pointed out previous re- 
flecting the point view primitive, 
autocratic and selfish forces, was 
inconsistent with this larger challenge 
science. has, therefore, busied 
himself much studying and improv- 
ing the conventional school. His 
vision has seldom, ever, 
yond it. Yet had looked deeply 
into the scientific movement, had 
caught its deeper significance, 
would have challenged the entire edu- 
structure. 

Even dealing with this conven- 
tional school has been unscientific. 
the privilege the scientist 
limit his study, provided ,he recog- 
nizes his limitations. The educational 
scientist has taken full advantage 
this privilege. Impressed was 
with the tools and techniques the 
physical sciences, obsessed with his 
desire for objectivity and reliability 
type suitable the world the 
physical scientist, has not only 
limited his efforts those aspects 
that could studied objectively and 
reduced the approved quantitative 
form, but has belittled those 
which his techniques could not 
applied. Even the problems stud- 
ied has not hesitated mal-treat 
his has been blinded the 
appearance the findings,* 
and has drawn conclusions for the 
whole the light partial 
These faults permeate edu- 
cation. 


Brim, 
161-72, October, 1930. 


Another major limitation the 
comes enamored the greater 
accuracy his conclusions over thoge 
previously current that elevates 
dence for this abounds throughout the 
literature. Instead the findings 
investigations being 
data sharpen observation and 
direct further thinking, they were 
vated the level fixed 
formulated into pattern for all 
follow. then substitute the 
thority” science for the authority 
the supervisor superintendent, 
either case the uniqueness 
elty the individual situation, the 
personality the child 
teacher are ignored. The findings 
science, interpreted, become signs 
for all concerned stop thinking 
rather than challenges and means for 
more effective thinking. Thus use 
scienee, which initiated and fostered 
the liberation human 
means for relieving intelligence 
any further responsibility. 

supervision awaits new conception 
the purpose and nature educa- 
tion. The scientist education must 
turn philosopher before can 
safe scientist. This has proudly 
refused do. The educational im- 
plications the new conception 
science can but briefly sketched. 

Education must foster not mere 
habituation and indoctrination into 
practices and beliefs approved the 
existing social order, but courageous 


“Research That Prevents Journal Educational Research, 22: 


Educational Supervision. First Yearbook National Conference Educational Method, 
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6:361-79, September, 1926. 
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investigation not only the laws and 
forces the physical world, but 
the nature and best interests man 
himself order that the latter may 
more truly known and the former 
better utilized enrich further the 
life man. This implies that re- 
creased human happiness. the 
means which man may better know 
his own values, the conditions under 
which and means which they 
must attained. Since this true, 
would seem that the cultivation 
the scientific spirit and attitude and 
the techniques research ought 
central objective education. 

Now/the child nature in- 
vestigator, research student seeking 
fuller and more accurate knowledge, 
experimenter. True, his juvenile 
methods have not the accuracy the 
scientific inquiry maturity. But 
fail understanding when 
ignore the spirit because differ- 
ence details. Children are born 
with this much-desired trait; their 
pre-school days and out-of-school hours 
are filled with evidence it; our 
present schools smother and destroy it. 
would further the realization 
this scientific spirit and method, this 
research attitude and attack, 
would increase the amount and qual- 
ity knowledge that does contribute 
the sum total human happiness, 
school work from the beginning should 
organized promote critical 
ative thinking. 

school society are en- 
slaved our worship for the products 
the creative minds those who 
have gone before. Dewey states, 
“The mind man taken captive 
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the spoils prior victories; the spoils, 
not the weapons and acts waging 
warfare against the unknown, are used 
fix the meaning knowledge and 
School work should 
planned from the first grade edu- 
cate the child investigator, dis- 
coverer truth research student, 
and not primarily learner 
answers. not assumed that all 
children have the potential 
contribute constructively human 
progress. But must conserve and 
develop whatever this 
does exist all them. Even 
those whose gift this direction 
limited may develop sympathy 
and understanding inestimable 
value. Moreover, seems apparent 
that the atmosphere and methods most 
conducive the development this 
attitude and research ability, 
properly adjusted the varying 
ages and abilities, are indeed the 
optimal conditions for all learning. 
This school, conceived the spirit 
science, calls for new type 
teacher. such school the teacher 
search. Guidance choice prob- 
lem, planning and conducting in- 
vestigations, criticising and evalu- 
ating methods and conclusions would 
her major task. must remem- 
bered that this attitude ap- 
plies the full range human 
experiences. Personal and social prob- 
lems well those the more exact 
fields would faced the same fair 
and open-minded way. The teacher 
would know the findings science 
her own professional field, least 
far they bore upon education 
here conceived, but she would mas- 
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ter them rather than mastered 
them. She herself would have 
master the methods investiga- 
tion and able adapt such methods 
the age and ability the child con- 
this there would little 
routine; for her teaching itself 
problem constant research, i.e., how 
utilize the resources the school 
and the environment foster con- 
structive thinking the part each 
child. Buckingham touches upon this 
concept teaching the following 
paragraph: “Indeed,” says, “when 
looked from this point view the 
teacher’s occupation becomes fascinat- 
ing. has children study not 
stones, bugs, fossils, old manuscripts, 
but the most interesting all possible 
Moreover, has hand human be- 


ings their most engaging period 
childhood and youth. And his children 
never grow old. constant proces- 
sion they present him, always the 
level childhood, their innumerable 
interesting aspects. Yes, each dif- 
ferent from the other different 
strength, talent, and character; dif- 
ferent origin, growth 
teaching these children in- 
clude studying them, the job teach- 
ing takes new dignity. Its scope 
broadened. Its meaning 
riched. other calling may then 
with it. the great 
man with this vision teaching 
and leader among the scientists 
education, should not have gone the 
full way and actually reconceived all 
learning and living research. 

not enough that have 


teacher imbued with the 
spirit, disciplined the ways 
research and skilled guiding others 
similar achievements. She 
the the supervisor. The 
exercise these desirable traits 
pends upon the quality 
leadership. What quality super 
vision, then, will lead fuller real- 
ization teachers and teaching 
practice, and thus the coming gen- 
eration, the scientific way 
That type supervision and that type 
only may justly claim “scien- 
Again the answer must 
brief. more elaborate, yet still par 
tial and tentative, answer 
suggested the current yearbook 

The function supervision 
teacher growth; the growth the 
teacher person, vision, insight 
and skill consistent with the full 
plications the way 
the growth the teacher 
stimulating companion and wise guide 
children they progressively 
achieve this self-same vision and 
tice. Such teacher growth comes only 
through teacher thinking. The 
visor is, then, leader teacher 
thinking about the problems life 
and education. Such teacher growth 
and supervisory leadership imply stim- 
ulating social contacts 
phere free and frank discussion. 
demands conference group self- 
confident and self-respecting equals, 
conference group imbued with the 
courage and unselfish devotion the 
scientist, dominated his spirit and 
consecrated the exercise rigorous, 
which 


Buckingham, for Silver, Burdett and Company, 380. 
Effective Instructional Leadership. Sixth Yearbook, Dept. Supervisors and Directors 


Instruction, especially chapters 4-5. 
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mastery and intelligent use all tech- 
niques that facilitate and safeguard 
reflective thought. 

The basic criterian effective lead- 
ership the quality social and in- 
tellectual contacts. All else 
ondary. The basic qualification 
supervisor relates, then, his her 
ability deal with human beings. 
The supervisor primarily human 
engineer whose goal achieve 
teachers liberated and disciplined 
intelligence, deepened professional 
interest, with consequent increase 
poise, intellectual power and teaching 
artistry. 

Dewey has stated four conditions 
effective thinking, e.g., directness 
unself-consciousness, open-mindedness, 
single-mindedness whole-hearted- 
ness, and These con- 
ditions educational leader can 
afford ignore. The first essential, 
then, effective supervision 
achieve within the teacher sense 
personal dignity and worth, self- 
respect that contributes emotional 
health and poise. This is, course, 
dependent upon surrounding her with 
atmosphere which she feels her- 
intelligence and teacher. This 
atmosphere must permeate the organ- 
ization. Especially necessary 
that those who hold positions lead- 
ership and authority eminate this at- 
mosphere their professional rela- 
tions. This objective stamps 
evil the heavy hand dictation, the 
techniques and patterns, the less heavy- 
handed persuasion, the worshipful 
personality that attracts ‘unthinking 
personal loyalty. 


but stating corollary say 
must seek aggressive, independent 
thinking the part each teacher. 
The evils dynamic and dominat- 
ing supervisor, the one who “gets 
things done” that she destroys the 
potential service her superior teach- 
ers. result this disregard for 
teachers, initiative, self-confidence, ef- 
ficiency, enthusiasm and joy work 
have often been sacrificed. Fear, hyp- 
ocricy, antagonism, confusion, con- 
stant worry and discouragement result. 
Among the docile the dominating 
supervisor fosters contentment their 
sheep-like life. The latter willingly 
conform the preferences the 
supervisor, consult him emergencies 
and abide his decisions. Under the 
guidance omniscient and omni- 
potent god they ride comfortably upon 
placid, deadening stream. 


condition self-respect, self- 
confidence, inner peace and aggressive 
teacher thinking must have teacher 
freedom and responsibility the 
classroom. The teacher must feel free 
and responsible only her own intel- 
ligence for such guidance she exer- 
cises. She scientist labora- 
tory. the crucible the immediate 
situation which she must direct are 
novel forces, novel potential values. 
Only alert, sensitive, disciplined 
intelligence the job can properly 
weigh the facts and render decision. 
Whatever can done quicken the 
teacher’s interest, sensitize her 
the data, increase the quality her 
judgment the skill with which she 
executes it, the supervisor’s right 
and responsibility. But anything that 
comes between this teacher’s judg- 
ment and the facts her situation 


Dewey, John. and Education,” pp. 204-10. 
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evil. Conscious must the teacher 
educational values, educational 
principles, the children their varied 
and ever-changing natures, and the 
environmental forces, but not the 
supervisor personality judgment 
hovering over her. 

order provide the vision that 
fosters dynamic interest and aggres- 
sive attack the classroom teacher must 
all times aware the larger 
program and respected and par- 
ticipating member the larger group. 
defeats our purpose think her, 
limited technician, one who performs 
segment the whole, however 
cleverly, the plans conceived those 
above her. She must present the 
council table, where policies larger 
scope are formulated, equal, 
one group with common purpose, 
but with varied abilities and special 
fields service. Supervision not 
extraneous force rendering expert 
diagnostic and remedial service. Su- 
pervision stimulates, guides, 
grates and assists the formulation 
group thinking, which conclu- 
sions the supervisor should add mate- 
rially out his larger training, wider 
contacts and special knowledge. 

This focuses attention once upon 
the significance and quality the 
conference. Such conference must 
have data, the best, the most exacting, 
the most reliable that can secure. 
Whatever objective measures can pro- 
vide, would unscientific neg- 
lect. But unscientific bring 
data unrelated our new concep- 
tion education, limit data our 
worship inadequate and 
often wrongly conceived techniques, 
limit them our own blindnesses 


and prejudices. The everchanging 
tails educational values, the person- 
ality the teacher, her professional 
resources, her insight born knowl- 
edge children and environmental 
condition classroom, home, and 
community are all pertinent. These, 
major significance education 
that realizes scientific spirit the 
classroom and seeks the same chil- 
dren cannot secured objective 
and impersonal data gathering devices, 
multiply them you will. Compre 
hensive significant data cannot col- 
lected impersonal instruments, de- 
livered supervisor’s office and 
made the basis remedial edicts, 
The latter procedure, idealized 
the scientist supervision, unscien- 
even the narrower concept 
the term. 

While denying the scientific quality 
current so-called practices, 
the writer does claim the 
attitude and method reconceived gives 
sound and adequate body prin- 
ciples for conducting not only class- 
room practice but the conference 
teachers and supervisors. 
consideration problem educa- 
larger field the exact sciences. 
such attitude governed conferences 
between teachers, between teacher and 
supervisor, larger group discus- 
sions, conferences would replace dicta- 
tion, persuasion debate. Each mem- 
ber would seek larger and more in- 
clusive truth rather than converts 
his own position. Each would con- 
cerned finding out “what” right 
rather than “who” right. Com- 
promise would unnecessary, for 
intrenched interests would need pro- 
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pitiating. The data and thoughtful 
conclusions all would sought and 
justly and democratically considered, 
impersonally and impartially the 
scientist regards his numerous data. 

Did such fair and open-minded 
attitude dominate the supervisor all 
her relations, teachers would seek her 
out. Were the teaching body impreg- 
nated such spirit, they would seek 
each other. Group conferences would 
gether, each and all could see more 
clearly, think more accurately about 
her own problems and act with greater 
confidence and effectiveness. 


sense does this limit the 
supervisor leader. merely as- 
sumes she will direct all leadership 
effort the realization independent 
power those led. Lindquist 
puts it, 

The educational leader must not hesi- 
tate subordinate himself and must 
willing shine the reflected glory 
the members his organization. 
Without them can nothing. 
only through stimulating them 
thoughtful and 
possible the achievement freedom, 
self-confidence and self-respect the 
part those who work with him that 
can lay any claim success 
educational 

But the supervisor must not only 
life, must master its use 
dealing with people with less per- 
sonal problems. This would include 
expertness practically all the tech- 
niques that scientists education 
have used and more. must have 
clear and personally achieved yet 
tentative and flexible philosophy 


the educative process itself and all 
this connotes. must, above all, 
expert the stimulation and guidance 
teachers the end that they may 
increasingly come possessed 
the way life, exhibit 
all staff contacts and all class- 
room guidance. one the group, 
supervisor and teachers one demo- 
cratic body, the supervisor respon- 
sible for the quality thinking that 
done, for holding all the stern 
discipline the ideal. The 
exercise rigorous dynamic leader- 
ship here not criticised. Free- 
ment. Growth the atti- 
tude not slavery but freedom, the 
only freedom worth having, for 
the only way which one can 
permanently free not only from the 
undue influence others but from 
one’s own impulses, prejudices and 
past habits. This attitude, 
the eager inquiring, untrammeled, 
disciplined mind the fountain 
eternal intellectual youth. 
thinking produces that state 
mind which makes for that expansion 
and extension the individual which 
appears the goal civilized 
society.” And this assignment 
thought simple one, let the 
supervisor seek achieve himself 
foster others. will then 
agree with Robinson that “of all 
human ambitions, open mind eager- 
expectant new discoveries and 
ready remold convictions the 
light added knowledge and dis- 
pelled ignorances and misapprehen- 
sions, the noblest, the rarest and the 
most difficult achieve.” 

Out such discussions must come, 


Sixth Yearbook, Department Supervisors and Directors Instruction, pp. 138-9. 
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course, flexible educational pro- 
gram, body guiding principles, 
consistent body flexible practices, 
clearer personal view, for each new 
dynamic. the classroom will 
expect greater poise 
dence, greater consecration, more 
thoughtful study and guidance, in- 
creased sensitivity all pertinent fac- 
tors and forces and finer artistry 
teaching. Back later conference 
will come new data, better data, new 
problems and new suggestions for 
consideration for frank and 
free and unbiased discussion. Thus 
and thus only grow continually 
and soundly. 


Such program leadership, that 
seeks generation youth, teachers 
and supervisors who have mastered the 
way life” will have rela- 
tively less use for numerous existing 
devices for diagnosis and 
measurement. Standard tests, while 
useful instruments larger set- 
ting, have been destructive prog- 
_ress toward saner type education. 
The rating scale wrongly conceived, 
unreliable and destructive teacher 
efficiency the larger sense. 
the perfect teacher. club for 
autocratic administrators means 
meet them before the board educa- 
tion. the main crutch for 
weak supervisors, supervisors who 
not their own knowledge know the 
qualities good teacher. Good 
teaching art and defies this nice 
quantitative distribution traits.\ 

Diagnostic outlines, the rating scale 
slightly modified form, are based 
upon the same untenable concept 


Barr, 
Appleton and Company. 
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teaching. pattern for the poor 
teacher, illuminating guide 
supervisor, otherwise blind, may 
serve some purpose. keep the lat- 
ter position leadership, ever 
have placed him there, 
sional disgrace. cast supervision 
upon the basis the poor teacher 
unfit supervisor cripples the capable 
tive types diagnosis 
tion obstruct the realization liber 
ated and disciplined intelligence 
the teacher. 


So-called supervision tends 
over-emphasize means and the 
process becomes authoritarian. The 
recent emphasis upon the qualities 
objectivity, reliability, 
rather than upon the mastery scien- 
attitude and method leads one 
conceive the supervisor the ex- 
pert diagnostician and director 
remedial treatment. The supervisor 
the master mind control. For 
example, Barr says, “Supervisors, 
the training teachers service, 
should determine first, the objectives 
the training program, that is, the 
specific respects which the teachers 
are need training, from analy- 
sis their knowledge teaching pro- 
cedures, skill the teaching act, and 
attitudes toward professional educa- 
tion. Having determined the 
respects which each teacher 
need training, the supervisor may 
then determine the content the 
training 

The thesis the present discussion 
may briefly summarized. Basically 
life desirable for all achieve and 


on 


“An Introduction Scientific Study Classroom Supervision,” 253. 
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practice all life’s relations. 
facilitate its practice certain charac- 
teristics data and conclusions are 
important. attain the latter man 
has ingeniously created processes and 
techniques inestimable value. 
short-sighted and superficial, how- 
ever, substitute means for ends, 


magnify the means and miscon- 
ceive, ignore even obstruct the 
achievement the ends. this 
ence education has been somewhat 
guilty. sound educational program 
for tomorrow demands 
tion our concept super- 
vision. 


SCIENCE AND PHILOSOPHY SUPERVISION 
Barr 


PROFESSOR EDUCATION, UNIVERSITY WISCONSIN 


Present supervision probably based largely upon empiricism with measure 
philosophy and scrap science. This article makes comparison the scientific 
and philosophic methods. The author makes plea for more science supervision. 


earlier paper the writer 
attempted set forth certain 

applications the scientific meth- 
the purpose the present paper 
the and philosophic 
methods investigating 
practice. have witnessed during 
the last quarter century rapid 
extension the scientific method 
thinking almost every phase 
education, including the field super- 
vision. The proponents the philo- 
method, while granting the pos- 
sibilities studying certain the 
simpler and more tangible phases 
the subject supervision 
have questioned its applicability 
the more complex phases the sub- 
ject. philosophy has 
claimed for its own prov- 
ince four fields application: (1) 
the field values; (2) the 
facts, principles, and theories 
produced the isolated researches 
science; (3) the critical examination 
assumptions; and (4) the consid- 


eration complex problems beyond 
the limitations science, such per- 
son-to-person relationships, intangible 
objects, and the more remote problems 
human existence. discussing 
the peculiar advantages and disadvan- 
tages the and philosophic 
methods investigation applied 
the field supervision, should like 
consider not only the prob- 
lems which the two methods 
investigation are applied but two other 
questions which appear equally perti- 
nent any evaluation their applica- 
bility the field supervision: (1) 
the character the data employed 
them supervisory 
problems (thinking, whatever its char- 
acter, involves data; these data vary 
trustworthiness), and (2) the 
mental processes characteristic the 
two methods investigation. Every 
attempt get truth, whatever the 
field, employs some characteristic 
mode thinking. These shall 
need examine with considerable 
care for the methods science and 


1A. Barr, “Scientific Executives Magazine, LII (January, 1933), 
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philosophy. Altogether, shall de- 
sire consider, far time per- 
mits, both the data and the thinking 
processes science and philosophy. 
Accordingly, should like discuss: 
(1) the character the data employed 
scientific and philosophic 
(2) the character their mental proc- 
esses; and (3) the types problems 
which each especially applicable. 
wish discuss, first, the character 
the data employed the two meth- 
ods investigation. 

The data employed systematic 
investigation differ three funda- 
mental respects: First, they may 
differentiated the controls em- 
ployed their collection. one 
extreme one will find the carefully 
collected data science based 
upon analysis, systematic observation, 
and the control factors. the 
other extreme one will find the data 
ordinary observation based upon 
the incidental observation complex 
phenomena without controls. Second, 
the data may differentiated 
the means employed their 
tion. one extreme one will find 
the estimates, guesses, and approxima- 
tions incidental observation. 
the other extreme one will find the 
carefully recorded results validated 
instruments measurement. Finally, 
the data may differentiated 
the symbols terms which they are 
recorded. the one extreme one will 
find the vague verbalism ordinary 
language. the other extreme one 
will find the quantitative symbolism 
Philosophy occupies 
intermediary position 
sonal experience and science the 
reliability, truthworthi- 
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ness its data. The data philoso- 
phy range from the verbally recorded 
approximations incidental observa- 
tion such one finds speculative 
philosophy one extreme the quan- 
titatively recorded results accurate 
measurement under controlled condi- 
tions such employed scientific 
philosophy the other extreme. One 
the very great difficulties attending 
any true evaluation philosophy 
mode thinking lies the non- 
uniform character its data. While 
the writer recognizes the tendency 
among proponents science and phil- 
osophy for each, criticising the 
work the other, think the 
worst practices the opposing field, 
and the best practices his own 
field, does think, nevertheless, that 
can fairly stated that the data 
employed thinking are 
ordinarily less trustworthy than those 
science. One the greatest 
culties confronting the average pres- 
ent-day supervisor that getting 
trustworthy data. 

would like turn next con- 
sideration the mental processes 
the philosophic and 
scientific methods thinking. The 
distinguishing features these meth- 
ods thinking can probably best 
understood re-stating briefly the 
steps the complete act thought, 
much given These 
steps are: 


felt difficulty. 
The definition the difficulty. 


facts survey the immediate- 
available information with ref- 
erence the situation under con- 


John Dewey, “How Think” (Boston: Heath and Company, 1933), pp. 107 ff. 


— 
4 


tentative solution (the hypoth- 
esis scientific thinking). 

mental elaboration the solu- 
tion leading further solutions, 


or 


hypotheses, elaborations 
(these may end belief that 
the solution correct may lead 
further investigation). 

The testing the hypothesis (or 
hypotheses) comparison its 
consequences with the results 
careful analysis the phenomena 
under consideration (i.e. ex- 
perimental verification). 
verification consists of: 

(a) The collection additional 
data means the pro- 
cesses systematic observa- 
tion. 

The analysis, classification, 

and summarization the 

data collected, and 

Generalization: the formula- 

tion observed uniform- 

ity (fact), explanatory prin- 
ciple, scientific law. (This 

process continued until 

verified solution which im- 

mediately serviceable ob- 

tained. 

forward look,—a mental picture 

future situations which the 

present solution 


(b) 


The first five steps are common 
science and but the sixth 
step, experimental verification, pecu- 
liar the method in- 
quiry. This further appeal the 
facts experience according the 
conventions research con- 
stitutes fundamental difference be- 
tween the scientific and 
sophic modes investigation. While 
science has many other characteristics, 
this further appeal observation 
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that marks off from the argumenta- 
tive and frequently speculative 
methods philosophy. pointed 
out three important con- 
sequences follow from this difference: 
(1) the solution more 
immediate and consequently more 
timely; (2) the solution 
more likely wrong; and (3) 
the philosophic forward look more 
likely misleading. 

desire turn attention next 
the types problems which the 
philosophie and methods 
investigation are ordinarily applied. 
Because the general agreement 
among scientists and philosophers 
the applicability and successes 
science dealing with the more 
tangible aspects supervision, con- 
sideration these will omitted 
from our discussion. Philosophy, 
applied the field education, 
claims for its own distinctive province 
four fields subject-matter: (1) the 
field values, (2) the integration 
facts, principles, and theories pro- 
the isolated researches 
science (in this sense, philosophy takes 
for its field all knowledge), (3) the 
critical examination 
and (4) consideration 
problems beyond the limitations 
science, such person-to-person rela- 
tionships, intangible objects, and the 
more remote problems human exist- 
ence. Let consider first the applica- 
bility the philosophical and the 
scientific methods the field 
human values. 


Welton, Logical Basis (London: The Macmillan Company, Limited, 


1919), 137. 
Truman 
York: Macmillan Company, 1932), pp. 129-130. 


Kelley, “Scientific Method: Its Function Research and Education” (New 


would like emphasize the statement that the philosophical mode thinking con- 


sumed the scientific. 


The philosophic merely segment the scientific. 


Science assumes 


part its preliminary phases what sometimes separately designated philosophical 


thinking. 
Kelley, op. cit., 130. 
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the scientific method the field 
values sometimes said that sci- 
ence concerned with relationships, 
and philosophy with values. Let 
approach the subject means two 
illustrations. Recently there was re- 
ported experimental study the 
relationship between certain elements 
diet and Now, from one 
point view, this experiment pur- 
ports determine the relationship 
between certain items diet and the 
common cold, but from another point 
view this study values, that 
is, human values. course, 
may objected that the kind 
here investigated not the kind 
contemplated the 
This suggests another illustration. 
recent experiment stated its purpose 
follows: This investigation pur- 
ports study the relationship between 
self-confidence, industry, cooperative- 
ness, originality, perseverance, de- 
pendability, and achievement sec- 
ondary The investigation 
thus purports study the implica- 
tions certain social values for aca- 
demic success. is, course, obvi- 
ous that the field action limited 
one, but nevertheless study 
values, and this instance, social 
values. The point this discussion 
that the decision whether 
these studies are studies values 
point view. The distinction one 
growing out the older cleavage 
between knowledge and action 
which the investigator interested 


knowledge for its own sake rather 
than guide intelligent human 
behavior. 

While there are some individuals 
who would exclude science entirely 
from the field values more 
tomary divide the field values 
between the two methods research 
assigning the more immediate 
values objectives science, and the 
more remote values philosophy. 
Aside from the assumption that phil- 
osophy can determine these more 
remote values life, one naturally 
led ask from whence 
phers derive special power define 
the remote. assume that the 
field the more remote values life 
which they lay claim and not the 
more general, because, Kelley says: 
“This study many individuals 
tistical and measurement problem, 
and the best technique for doing 
the scientific method, simply because, 
addition incorporating within it- 
self the questionings and elaborations 
the philosopher, also imposes 
upon itself the necessity for demon- 
stratable and objective proof the 
turning consideration the more 
remote values life, think can 
fairly said that any special superi- 
ority possessed the philosophical 
approach over the scientific must pro- 
ceed from its superiority one the 
other the three components good 
thinking: (1) freedom 
(2) aceuracy data; and (3) the 


Smiley and Maugan, “Cold Preventive Work Cornell The 


Scientific Monthly, XXXII (March, 1931), pp. 
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230-259. 


Austin Henry Turney, Other Than Intelligence That Affect Success High 
School (Minneapolis: The University Minnesota Press, 1930). There are 
many such studies this sort reported the literature education. 

Truman Kelley, “Scientific Method: Its Function Research and (New 


York: Macmillan Company, 1932), 141. 
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logicalness the While 
time does not permit detailed con- 
sideration these characteristics 
good thinking, has been shown 
earlier section this paper that 
the data philosophical thinking are 
ordinarily less accurate than those 
scientific thinking and the steps 
the philosophical thinking process are 
merely segment those scientific 
thinking. That is, when one enumer- 
ates the steps complete act 
thought, Dewey has, finds the 
philosophic method contained its 
entirety merely part the more 
comprehensive methods science. 
suppose that neither would assert com- 
plete freedom from bias. The point 
this discussion that the philosoph- 
ical method possesses superiority 
these respects. The difference 
temperamental one. The scientist has 
been schooled proceed cautiously 
steps.” Philosophy willing, and 
rightfully so, attack any problem, 
any time, anywhere, and give 
immediate answer. Science has been 
bit more the other 
hand, all our social structures are 
experiments the art living, and 
not unreasonable believe that 
time goes may attack the 
problem the remote values life 
experimentally. any case, think 
might well keep mind the 
fact that any present-day statement 
these more remote values, however 


desirable, tentative and hypothetical 
dependent upon man’s present knowl- 
edge, insight, and wishes, later 
verified corrected light fur- 
ther evidence. The justification for 
the philosophical attack upon this 
problem practical one, growing 
out man’s present, and hope 
only temporary, incapacity deal 
with the subject more adequately. 

would like consider next the 
special applicability the philosoph- 
ical method the problem integra- 
tion. would like begin this 
cussion attention two 
aspects the method: the 
analytic and the synthetic. 
tomary the scientific study 
complex field, such the educative 
process, first analyze the subject 
into its several factors and study 
each separately. This analytical char- 
acter scientific research well illus- 
trated the studies learning 
which elements such interest, appli- 
cation, distribution practice, 
have been abstracted from the total 
situation many researches for spe- 
cial investigation. Following upon 
these analytic studies, the factors may 
again combined synthetic experi- 
ments into new methods teaching 
and learning. Such the intent 
the experimental studies the 
laboratory method, the project 
method, and the functional organ- 
ization subject-matter. in- 
evitable that the initial stages new 


support the contention that philosophers not reason vacuums, Dewey says: 


“In holding that the values which should determine the direction education can dug out 
life-experience itself, are denying implication the position taken some opposed 
types philosophical theory. affirm that genuine values and tenable ends and ideals are 
derived from what found within the movement experience. Hence deny the 
views which assert that philosophy can derive them out itself excogitation, that 
they can derived from authority, human supernatural, from any transcendent source. 
Our analyses social forces are made because the bearing these forces upon the choice 
values and the institution 

William Kilpatrick, and others, Educational Twenty-first Yearbook 
the National Society College Teachers Education (Chicago: The University Chicago 
Press, 1933), 294. 

Kilpatrick, op. cit., 126. 
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science must concern itself first with 
analytic research. This tendency 
well illustrated the development 
experimental psychology. the early 
stages the development experi- 
mental psychology was protested 
that nothing value could possibly 
come from the simple reaction experi- 
ments then undertaken, but 
action experiments merely related 
units larger more complex wholes. 
Similarly, the studies non-sense syl- 
lables have contributed the under- 
standing the more complex prob- 
lems human learning. Thus, scien- 
research proceeds two direc- 
tions: first, the analytical which 
strives for better understanding 
isolated elements, and second, the 
synthetic which strives for more 
effective 

space permitted, would like 
the synthetic type research 
detail because the many asser- 
tions that scientific research treats 
character, mental life, and experience 
they were composed separate 
parts; there were wholes; and 
reality nothing but aggregate 
The nature synthetic 
research may from 
recent investigation the relative 
effectiveness two-study technique 


gation was preceded series 
analytic researches purporting study 
separately the components 
study technique. number 
components were studied, that is, 
studied experimentally, some 
some modified some mate 
rial respect, and some accepted 
promising the new study technique, 
These several components were then 
put together new method for the 
study American history and with- 
out assuming either that the values 
derived from analytie research hold 
true for operations that 
the whole not sum its 
parts. quite possible that the 
whole not the sum its parts (this 
itself subject for experimental 
but the validity the new 
study technique depends not upon 
assumptions the contrary but upon 
whether works the further 
appeal observation through 
science furnishes its own 

wish now consider the claims 
philosophy for the examination 
assumptions. Every body knowl 
edge grounded upon assumptions 
and these assumptions are exceedingly 
important. Sometimes these assump 
tions are expressed and sometimes 
they are not; more frequently, for 
various reasons, they are not 


Robert Rusk, “Experimental (London: Longmans, Green and Company, 


1929), pp. 8-9, 


William Kilpatrick and others, Educational The Twenty-first Yearbook 
the National Society College Teachers Education (Chicago: The University Chicago 


Press, 1933), 289. 


mental Education, (September, 1932), pp. 42-45. 
John Dewey, Sources Science (New York: Horace Liveright, 


1929), pp. 28-30. 


The above point important one field like that supervision, demanding decision 
and action. The analytical investigations necessary successful synthetic research are 
not always complete and the urgency the situation demands action. What the supervisor 
then does practice proceed synthetic research, using her own best judgment and 
such analytical research available prepare the necessary synthesis. Instead 
rushing headlong into wholesale change such meager evidence, philosophy would do, she 
awaits, however, further experimental verification. this sense, science furnishes its own 


checks. 


Barr, “An Introduction the Scientific Study Classroom (New York: 


Appleton and Company, 1931). 


pressed. The contention the writer 
that any scientist worthy the 
name vitally concerned with assump- 
tions. The fact that group without 
the scientific body politic has asserted 
its responsibilities this respect 
excuse for the waywardness 
scientists. Reference has been made 
already the controversy over the 
relation the whole and its parts. 
This important issue. But sci- 
ence, here elsewhere, not only 
questions the assumption that the 
whole the sum its parts but pro- 
ceeds verify the matter experimen- 
tally. wish repeat that science 
not only questions its assumption but 
verifies them experimentally. Science 
thus proceeds two directions: (1) 
forward, successive steps new 
generalizations, and (2) backward, 
first principles through the experi- 
mental study assumptions. 
the controversy over the relation 
the whole and its parts there ample 
evidence the extensive literature 
relating Gestalt psychology that the 
subject being treated experimen- 
tally. 

Finally, desire examine the 
claims philosophy consider the 
complex problems human behavior 
such as, person person relationships, 
intangible objects and the more re- 
mote problems human existence. 
The justification for philosophy, here 
ence proceeds carefully and cautiously 
through successive steps 
simple the complex. science 
education and supervision par- 
ticular relatively new idea. 
matter-of-fact, the first experimental 
studies the field supervision date 
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back less than quarter cen- 
tury. The idea new; the workers 
are not very well trained; and the 
instruments measurement and the 
statistical techniques employed ex- 
perimental research are, all 
know, wholly inadequate. There is, 
however, probably group more 
aware this fact than are the educa- 
tional scientists These, 
however, are only the immediate con- 
ditions incident any new adven- 
ture. Theoretically, there spe- 
cial field for philosophical research 
practically, there is, and there likely 
for many years come. The 
plea this paper not for less phil- 
osophy (since philosophic thinking 
merely phase scientific thinking) 
but for more science. The plea not 
for the abolition philosophy but for 
more experimental verification. 
fact wish reverse the conventional 
argument that science although appli- 
cable the simpler phenomena the 
physical sciences not applicable 
the complex phenomena human 
relationships and values, and urge the 
extension the scientific method into 
the field human relationships upon 
the grounds that the phenomena are 
complex that dare not accept 
without careful experimental verifica- 
tion the findings philosophy. 
fully realize that the science route 
one marked hard work, much 
drudgery, and the patient collection 
facts, and that the temptation 
take the philosophic short cut great 
enticed many are the visions 
wealth that speculation always 
promises but seldom pays. But 
ence offers, although time-consuming, 
the surer route dependable 
edge. 


For brief summary the shortcomings science, see: Philip Cox, Research 
The Junior-Senior Clearing House, VII (January, 1933), pp. 260-265. This article 
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Difficulties the operation organizations for supervision well current 


economic conditions promote widespread interest supervisory organization. 


discussion Dr. suggests the relationship many educational 
taking place the schools the problems supervisory organization. 


TUDIES the management 
schools reveal lag that 
often stands between develop- 
ments the plan organization set 
the developments the activities 
themselves. The most prevalent cause 
this lag personnel. seem- 
ingly with great difficulty that mem- 
bers organized staff are able 
progressively readapt themselves 
new order readjust their daily 
routine such way will pro- 
duce new organizational relationships 
through which the more advanced 
methods and practices developed 
enterprise may applied more effec- 
tively. 

Barriers flexibility organiza- 
tion also arise out the failure 
study the possible effects organiza- 
tion that may produced changes 
educational philosophy, modi- 
fications practices, procedure, 
new administrative policies that 
are being considered that are 
applied school system. 
For example, basic changes 
used, changes qualifications the 
rank and file personnel employed 
school system, changes methods 
curriculum construction, extension 
the visual instructional materials, 
establishing schools classes for typi- 
eal children might expected ma- 
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terially alter the internal machinery 
that has been set manage and 
direct the activities those associated 
the school’s enterprises. One may 
enter many school systems and find 
the application the most modern 
educational devices, yet note that the 
organization functioning was 
created decades and decades ago. 

Although old thought appears 
that those responsible for the adminis 
tration schools have yet set 
motion the principle that organization 
phase school management any 
other phase school work. 
ganization created operate enter- 
prise must dynamic the 
enterprise. With each new change 
within the school there must 
answer the question “How will 
the change made affect the organiza- 
tion 

Further study will reveal that the 
statements made above applicable 
organization general may 
readily applied the supervisory 
ganization particular. this 
phase school administration 
that should have shown the most 
marked changes recent years 
viewed relationship the evolution 
that has taken place within the schools. 
Yet until the present economie crisis 
study after study revealed organ- 
izational machinery set for super 
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most school systems that had 
all the earmarks the period 
which was first discerned that super- 
vision was desirable and 

Students supervisory practices 
have during the past three decades 
been endeavoring define the scope 
supervision terms that would 
give the workers this field dis- 
tinctive function with which 
concerned. Energies were directed 
into those channels that were believed 
would produce two inde- 
pendent functions for the work 
supervision and for that administra- 
tion. was not compatible with the 
philosophies many educational spe- 
cialists support the principle that 
supervision and administration were 
aspects the same function. The 
outeome the work the past de- 
cades led definition supervision 
that was most generally accepted 
guide and embodied the expression 
“the improvement 

The consequences resulting from 
the attempts made during recent years 
free supervision from administra- 
tion have been frequently commented 
upon current educational literature 
and need further elaboration 
this 

Supervisory organizations were cre- 
ated school systems with the 
cepted notion that the 


tached that part the staff were 
specialists and best qualified know 
what practices, devices, and procedures 
would most conducive, properly 
applied, immediate instructional 
improvement. many instances 
was assumed that the persons em- 
ployed supervisors were specialists 
method, administration, curriculum, 
and research, and with these qualities 
combined such way produce 
person qualified bring the 
teachers the best processes instruc- 
tion “system” that would produce 
desired results. 

tional administration that found prac- 
tical application school systems was 
instituted when supervisory responsi- 
bility was delegated the school prin- 
cipals. This step produced new 
relationship between the supervisory 
staff the central office and the 
schools. the high schools responsi- 
bilities for instruction all but few 
the special subjects had practice 
always been left the school direct. 
reality instructional responsibilities 
secondary schools have large 
part been assumed wholly the 
teachers. 

There were many barriers that 
faced each attempt apply projected 
theories supervisory organization 
various types school systems. 
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the first instance review the pro- 
fessional qualifications the super- 
visors employed schools produced 
evidence sufficient warrant the con- 
that little research activity 
the fields assigned them could 
duties and responsibilities assigned 
supervisors were reported 
vealed that routine, clerical du- 
ties, and minor administrative services 
were consuming such large part 
the energies supervisors that little 
constructive improvements instruc- 
tion could hoped 
through indirect operations. The 
number school districts except 
very large school systems that had ele- 
mentary school buildings sufficient 
size secure school board approval 
plan that would free the princi- 
pal for supervisory responsibilities 
was indeed relatively 
also true that even though the princi- 
pals might allowed ample time for 
supervisory duties there 
tively few elementary secondary 
school principals who were profession- 
ally qualified assume the full re- 
sponsibility for the supervision in- 
struction the buildings assigned 
them. 

Among the thirteen statements out- 
lined the Eighth Yearbook the 
Department Superintendence® set- 
ting forth the meaning and necessity 
supervision held that there are 
the schools “many workers without 
adequate preliminary This 
and other treatments found current 
literature conclude that qualified pro- 


fessionally educated teachers cannot 
teacher-training institutions and that 
supervisory energy must expended 
inducting teachers into the schools 
which they are employed. 
spite the fact that teacher qualifi- 
have improved from decade 
decade the same statements are 
found educational literature justi- 
fying supervision the same grounds 
insofar training teachers con- 
The educational qualifica- 
tions teachers should have affected 
supervisory organization many 
ways. The small school system with 
modest salary schedules cannot expect 
group teachers may secured 
systems where salaries and other 
advantages are maximum. School 
systems operating under the single 
salary schedules have teachers with 
professional training background vary- 
ing from two years five years 
college work including many in- 
stances record resulting the mas- 
ter’s degree. One would expect 
find these variations professional 
education reflected organizations 
created for supervision, yet 
cult detect modifications organ- 
ization that evidence clear recogni- 
tion differences teaching person- 
nel. fact the advent the single 
salary schedule has resulted alter- 
ing supervisory organization tech- 
nique but slightly evidence available 
any criterion practice. 

Another element that has entered 
the picture challenge the present 
school organization the pressure 


Ayer and Barr, Organization for Appleton and Company, 


1928. 


The median size elementary school building cities having population less than 


100,000 lies between 4-6 rooms. 


“The Superintendent Surveys 1930, 


Ibid., 10. 


brought bear from the outside 
reduce educational expenditures. The 
central supervisory staff has become 
easy target the curtailment axe. 
There have been situations which 
the classroom teachers have urged the 
elimination supervisors sensi- 
ble step economy. doubt such 
demands are part the response 
selfish self-preservation, yet they rep- 
resent the attitude some teachers 
reference the values that accrue 
the school from supervision. 
ances for supervision school sys- 
tems are being cut and eliminated and 
superintendents are striving find 
carry effectively with re- 
duced staffs. Superintendents have 
reported reductions the number 
supervisory employees and have indi- 
that with the changes they have 
noted alteration the effectiveness 
instruction. 

vision revealed professional educa- 
tion meetings end the literature 
the past two decades supervisory or- 
ganization secondary schools has 
remained large part quite static. 
The differences point view re- 
garding supervision elementary 
schools and the high schools con- 
tinue, and each division the school 
has apparently learned but little from 
the efforts the other divisions. The 
advent the junior high school has 
made material change the super- 
visory organization large percent- 
age school systems. inter- 
est note that the differences that 
exist practice secondary schools 
and elementary schools reference 
supervision persist even though the 
professional qualifications demanded 
the personnel rendering services 
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the two divisions many systems are 
approaching the same standards 
quality and quantity. 

intimated above, supervisors 
special subjects, particularly the 
case music, art, and physical educa- 
tion, not group show profes- 
sional qualifications for duties other 
than teaching. only necessary 
review the program work offered 
most the professional training 
institutions that there are 
few schools which one might 
prepare oneself for the duties super- 
visor special fields work—par- 
ticularly one were interested 
assuming the responsibility super- 
vision school system that has kept 
abreast with educational developments 
recent years. The issues that are 
involved the education super- 
visors are among the most serious that 
face school organizations today. 

takes but little imagination 
visualize the possibilities educa- 
tional reorganization that are latent 
the changes educational philoso- 
phy, educational administration, and 
society are given favorable opportuni- 
ties make effective headway. Some 
the more important developments 
that must considered those re- 
sponsible for supervision are: the shift 
point view regarding the rela- 
tionship teacher and pupil from 
formal instruction that creative 
learning, the rapid strides made 
scientifically produced instructional 
material various types, the increase 
the number available teachers 
possessed with richer and broader edu- 
cational backgrounds, the stabilization 
population that taking place 
along with marked decrease the 
number children foreign-born 
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parents entering the schools, the possi- 
bilities latent the adult education 
programs that are rapidly bringing 
the school generation children 
with pre-school life very different 
from that lived the children the 
past, and above all the continued eco- 
pressure that will for long 
time demand that educational 
budget. 

The older concept supervision ap- 
plied specifically the improvement 
instruction, lost sight many 
phases school work that are vital 
the welfare the child and that de- 
termine the extent which learning 
may become effective. The clinic, the 
attendance and social services, the spe- 
cial and segregated classes and schools, 
the problems guidance and the extra- 
school activities are all phases 
school work that cannot adequately 
considered apart from 
tional program, its development, its 
direction. just important for 
those responsible for instruction 
consider the problems learning and 
teaching their relationship child 
health, child behavior, and child guid- 
the method use for acquiring skill, 
knowledge, and appreciation the 
arts reading and arithmetic. The 
correlation the work reading with 
the facilities made available some 
schools the speech clinics line 
with the point view here implied. 

Responsible authority has yet 
study the service activities the 
schools and properly interpret them 
significant adjuncts the super- 
visory organization. modern atten- 


dance service with its attendance 
cers and social workers may many 
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respects contribute much the im- 
provement learning one might 
expect through the typical supervision 
any special field work. the 
point view assumed that the most 
desirable learning situation 
created for all school children, then 
the plans for treating behavior prob- 
lems cannot considered apart from 
the organization created direct and 
stimulate desired teacher, school, pupil, 
and home relationships. 

There has been tendency edu- 
cational administration consciously 
recognize from time time the fail- 
ure the part the school satis- 
factorily serve the student body. Fre- 
quently such recognition has led 
the creation new positions which 
specialists are employed. seems 
have been easier solve difficult or- 
ganization problem adding new staff 
members rather than readjusting 
the organization after the causes 
the limitations the system have 
been discovered. Guidance represents 
new school activity, yet can teaching 
tional, moral, social, and scholastic? 
that can 
treated wholly apart from 
room, teacher-pupil 
cause teachers are lacking the neces- 
the 
delegating 


guidance service 


solution not 
their duties 
Can school organization 
adequately created and then prosper 


sary abilities 


through 
others. 


unless guidance service considered 
aspect the supervisory organiza- 
tion which the teacher plays very 
important part 

The modern school cannot afford 
conceive organization which 
the establishment staff held 
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sponsible for the work the subject- 
matter fields only. Nor can one hope 
find complete solution super- 
responsibility through curricu- 
lum study and curriculum develop- 
ment. Supervisory activities must 
conceived embracing the whole field 
school service whether related 
subject matter, behavior, health, 
formal learning situations. 
through each the services provided 
the schools that one hopes that 
some contribution may made the 
the supervisory organization see 
that these services are properly atuned, 
properly functioning and that each 
one always contributing its proper 
share the general well-being and 
school life those enrolled the 
schools. Such responsibility cannot 
delegated solely subject-matter 
specialists, the curriculum special- 
ists, general instructional supervis- 
ors such, supervisors art, 
music, and physical education. Nor 
can such responsibilities delegated 
principals unless the latter are un- 
usually well trained, and are freed 
from the energy-consuming clerical 
routine the school office. 
Supervision aspect adminis- 
tration that has foremost among its 
duties constant mindfulness the 


school child and inquisitive sensi- 
tiveness the effects the school 
environment upon the daily life the 


child. 


Supervision embodies con- 
stant oversight those forces that are 
brought bear the schools upon 
the life school children. Hence 
supervision first focused the 
activity the pupil and the environ- 
ment which works, plays, 
studies, not the activities the 


599 


teacher. supervision first con- 
cerned with the child then cannot 
wholly directed from 
office, and cannot overlook the many 
phases child life that may need the 
attention specialists able render 
service the fields learning, health, 
behavior, and the like. /The agencies 
that may contribute human well- 
being when upon are kind 
contributing rather than directing 
services. Supervision may for ex- 
ample sense delicate situation that 
may have affected learning that in- 
volves the teacher, the child, and the 
health services. Another time super- 
vision may note the serious conse- 
quences particular plan treat- 
ing children who have become serious 
behavior cases, and must consider 
many school services find satis- 
factory solution. 

the modern organization for the 
administration schools the special- 
ists various kinds are not neces- 
sarily the supervisors. The 
specialists are available for consulta- 
tion, advice, and contribute their 
professional assistance wherever 
needed. Responsibilities shall remain 
with those immediately charge 
the classroom and supervision shall 
associated with this direct control. 
believed that the teacher 
charge the children may best 
serve the supervisor. 

One led the above assumption 
possibilities one studies the prog- 
gress made nursery school educa- 
tion. Through the experimental 
schools set for child study new 
corps teachers are finding pro- 
fessional education kind very dif- 
ferent from that secured under older 
practices. With this body matured 
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and exceptionally well qualified teach- 
ers entering the primary division 
the schools one may find possible 
establish the supervisory responsibili- 
ties for the work these early years 
schooling within each these units. 
seems reasonable expect that 
with the development nursery edu- 
cation that there will soon the small 
primary school building. The latter 
will result economies 
housing well more satisfactory 
environment for directing the learn- 
ing and growth young school chil- 
dren. 

The reorganization that appears 
certain the primary levels the 
public school system will have 
marked effect the elementary 
school. The upper grades the ele- 
mentary and intermediate school may 
forced union. The outcome 
will unit extended least five 
years schooling organized into 
class groups which the supervisory 
service closely associated with the 


daily routine. Economic pressure will 
the schools capitalize fully 
upon the advanced training possessed 
those superior individuals who are 


accepted classroom teachers under 
the current single salary schedule. 
the specialized services needed the 
schools are retained budgets 
are reduced, then the plan organ- 
ization must modified such 
way that the specialists are made 
direct part the school machinery. 

conceivable that the future 
organization schools one may find 
supervisory responsibility placed quite 
close the learning situation and the 
specialists and research service may 
centralized only where economy can 
justify the practice. Central office 
responsibility shall continue admin- 
istrative and shall consist mainly 
supplying the stimulating leadership 
that may needed coordinate and 
direct the activities the several 
schools each division and assure 
harmony and unity. Learning, teach- 
ing, the materials instruction, and 
the services that contribute the 
moral, social, and health welfare 
the learner will more specifically 
vision and will directed 
formed those who are entrusted 
with the immediate responsibility for 
the children. 
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phase supervision has developed more rapidly recent years than objective 


description and analysis teaching. 


The present article illustrates the various 


techniques which have been employed and comments critically upon their application 
stimulating teacher growth. 


primary object all super- 
visory activity the improve- 
ment instruction, the end 


that the objectives education may 


achieved fully and effectively 
possible. Since progress toward 
higher levels instruction must begin 
with practices they are, obvi- 
ous that before undertaking the mak- 
ing changes supervisor should 
secure clear picture what these 
practices are. The more definite the 
details the description, the more 
meaningful will be. This 
tion current practice must then 
evaluated according accepted prin- 
ciples and standards, order that 
strong points may located and defi- 
ciencies may determined. the 
light the information thus secured 
the supervisory program may then 


Having located weak spots the prob- 
lem determine the causes, cir- 
cumstances, factors operating 
produce the effect noted. become 
expert diagnostician the causes 
poor work the supervisor must 
make use different kinds data- 
gathering devices available for the 
purpose. must also have skill 
analyzing the data and selecting those 
that may causative 
the instance under consideration. 
This inference causes may in- 
correct due inaccuracy and incom- 


pleteness the assembled data, 
lack insight and understanding 
the part the supervisor. The more 
expert the supervisor is, the more 
likely his inference the causes 
poor work correct. His skill 
diagnosis depends the extensive- 
ness and accuracy his knowledge 
the causes poor work and his 
ability see the relationships between 
various factors can isolate the 
situation. 

The most direct method attack- 
ing the problem analyzing instrue- 
rate precise methods are available 
the extent which the school 
achieving its functions. This may 
accomplished part means 
standard tests which give measure 
the ability pupils inferred 
from their performance tests. The 
adequacy this measurement 
course depends the degree valid- 
ity the tests used. the nature 
things these tests large extent 
determine the curriculum. the 
past this has had many unfortunate 
consequences, since the tests that have 
been used have been chiefly measures 
the facts and skills that were taught 
and have not afforded any means 
evaluating performance respect 
more intangible outcomes learning 
(which, many supervisors, are 
greater value), such character traits, 
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appreciations, ideals, and the like. 
This unwise use standard tests 
resulted greater emphasis teach- 
ers the types learning included 
the tests, and, consequently, the 
neglect other outcomes even 
greater value. 

recent years the increasing 
emphasis the desirable broader out- 
comes learning and the consequent 
enriching instruction through the 
activity curriculum has greatly stimu- 
lated research the development 
tests what have usually been con- 
sidered the intangible outcomes 
education. Tyler has emphasized 
the point that change the present 
conception the purposes tests 
tools for measuring pupil performance 
would very helpful. suggests 
that tests should not constructed 
for the purpose measuring pupils; 
stresses the point that should 
construct tests for the purpose deter- 
mining the extent which the objec- 
tives our various courses are being 
achieved. discussing the interpre- 
tation the results such tests, 
Tyler shows that the emphasis would 
shifted from the pupil the courses 
themselves. The question that would 
faced when the results the tests 
revealed unsatisfactory condition 
would determine why the course 
had not achieved its objectives. 
clear that the causes low perform- 
ance such tests will some cases 
due factors related the pupils, 
but also clear that instruction it- 
self will often fault. Obviously 
the effect testing broader outcomes 
would bring the attention 
teachers types rich, vital learnings 
that they have too often neglected. 
studies the relative ef- 


EDUCATION FOR JUNE, 1933 


fectiveness various methods in- 
struction and curricular arrangements 
achieving desirable would 
have undertaken. clear that 
the development the testing 
gram from the point view proposed 
Tyler should result different 
emphasis the place tests the 
supervisory program. Many 
quite different nature from those 
that are now available would have 
developed. What now needed 
clarification the objectives in- 
struction. When are clear 
what our objectives are, teachers can 
more intelligently attack the problem 
devising instructional procedures 
likely result achieving them, and 
test makers can prepare the necessary 
tests. absolutely essential that. 
“know what want and know 
when get should not pro- 
ceed merely the assumption that 
what are doing will achieve the 
ends claim. should not meas- 
ure teaching success what teacher 
does, but what 


Assuming that valid tests the 
desirable educational have 


revealed wide variation the extent 
which they have been achieved 
the various schools and the 
supervisor and teacher are faced with 
the problem determining the causes 
poor work. Incidentally the super- 
visor may also wish make general 
analysis the conditions 
places which outstanding results 
were being achieved for the purpose 
securing information that may 
helpful other situations. 

Diagnosis logical process based 
analysis all the available data 
and the their interpre- 
tation the light knowledge gained 
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experience. Diagnosis need 
instances only general, 
others will have quite detailed. 
The more penetrating the analysis, 
the more exact the diagnosis will be. 
have little definite information 
the exact causes poor work 
teaching. true that there are 
available several lists “probable” 
causes poor work, but they have 
been arrived subjectively and 
practically case have they been 
experimentally validated. con- 
clean-cut diagnoses teaching situa- 
tions the physician can make 
physical conditions. the basis 
common sense, the causes poor 
work may for practical purposes 
grouped under several heads: (1) con- 
ditions related the pupils, such 
their intelligence, their attitudes, their 
maturity, their special difficulties and 
disabilities, their methods work, 
and similar factors; (2) conditions 
related the teacher, such his pro- 
fessional and personal equipment, his 
intellectual and moral background, 
personality factors, and the like; (3) 
conditions related instructional ma- 
terials, such their adequacy, the 
value their contents, their difficulty, 
their merit, and the like; and (4) 
conditions relating instruction it- 
self, such the the 
learning, provision for individual dif- 
ferences, and the direction 
tion. 

The supervisor’s diagnosis the 
causes instructional weaknesses 
may deal with the situation gen- 
eral, with particular teacher, 
even individual pupils. During the 


past two decades many efforts have 
been made devise analytical proce- 
dures which can used the ob- 
server study quantitative way 
various aspects lesson related 
the pupils, the teacher, the materials 
and the like. This 
development was largely outgrowth 
the attempts that were being made 
apply educational practices the 
types precise scientifie techniques 
that had made such remarkable con- 
tributions other fields human 
endeavor. was felt that the dictum, 
“Medicine science when 
tors began count,” also applied to. 
education. The techniques that have 
been used vary from such simple 
devices merely counting the num- 
ber times given activity, for ex- 
ample, asking questions, during 
single lesson novel devices such 
which give complete and 
exact record all observable activities 
and all speech during the lesson which 
can subsequently analyzed 
complete way may desired. 


the beginning the major pur- 
pose this type analysis was 
give clear-cut picture teaching 
practices, for example, the deserip- 
ported quantitative terms Ayres 
the Springfield survey. There 
some feeling that this type research 
has laid stress the scientifie imper- 
sonal aspects education and has 
developed techniques “which largely 
ignore any social outlook 
ing.” The also made that 
“many have been led believe that 
and statistical treatment 
facts such could supply all needed 
and aim.” unfortunate 
that some cases these analytical 
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techniques are being used without 
insight and for purposes for which 
they are not intended. Often data 
have been gathered which are little 
value arriving valid diagnosis 
the causes poor work. The 
desire investigators teaching 
get definite descriptions class 
work possible has resulted the 
observable activities which 
counted. Little effort has been made 
devise methods analyzing the 
more less intangible aspects 
teaching which cannot easily treated 
quantitatively, such the “move” 


the recitation, the 


the activity, the “quality” the 
activity recorded. recent years the 
question has been raised the 
validity and reliability the types 
information that are often recorded. 
Such questions the following have 
been raised: Which types activities 
are valid indices good 
Which indicate particular teaching 
faults? How likely that the facts 
secured one observation teacher 
will descriptive information that 
may secured subsequent visita- 
tions? what standards can one 
evaluate the data collected? What 
good teaching? Within the limits 
the space allotted this paper, will 
not possible discuss the many 
techniques' for analyzing lessons that 
have been devised. Instead, effort 
will made present some the 
values well limitations the 
ways which they are being used, 
revealed recent research. 

The techniques the supervisor selects 
means which assemble infor- 


For detailed description many supervisory techniques analytical, objective type, 
the reader referred “Scientific Method Second Yearbook the National 
Conference Supervisors and Directors Instruction. New York, Columbia University 


Press. 


mation bearing particular situa- 
tions will depend the conditions 
wishes analyze. some cases 
may decide give detailed 
inventory diagnostic tests for 
specific analysis the various ele- 
ments the learning activity involved 
that may causing the difficulty; 
other cases may choose visit 
the teacher work for the purpose 
studying her personality, the pro- 
cedures she uses, the work habits 
the pupils, and the general conditions 
the classroom, using 
plan that devised Nutt for re- 
cording the essential elements the 
lessons observed; other cases, espe- 
cially when many teachers 
volved, may ask them submit, 
either informally prepared check 
lists, certain types information re- 
garding their instructional practices, 
the distribution the time devoted 
some subject various aspects 
the subject, the types difficulties 
they encounter, the points which 
help desired, and similar informa 
tion that may help him making 
diagnosis; or, may choose secure 
information concerning the previous 
history the class, the training 
the teacher, the social background 
the pupils, the size the class, the 
materials instruction available, and 
other administrative factors that may 
have bearing the situation; 
some cases may choose use many 
different techniques for collecting per- 
tinent information. each case 
essential that secure accurate 
and complete data can. 
also desirable that not collect 


mass detailed information that will 
have little direct bearing the prob- 
lem, and yet that not overlook any 
facts that may significant. dis- 
crimination not used may 
overwhelmed mass detail and 
unable sift out the essentials. 


clear that the diagnosis 
causes instructional weakness would 
greatly facilitated the syste- 
matic experimental determination 
those factors that are valid indices 
symptoms faulty practices teach- 
ing inability, much has been done 
list symptoms that facilitate diag- 
nosis medicine. seems reason- 
able assume that should pos- 
sible secure such information 
through the systematic analysis 
complete records all aspects 
teaching for the purpose isolating 
those factors that may indicative 
teaching success failure. The 
attempts that have been made ac- 
complish this end, for example, those 
Barr, who studied the characteris- 
tie differences good and poor teach- 
ers, have not yielded much informa- 
tion dependable type. seems 
evident that the factors will not 
but rather complex inter- 
related elements. 

The extreme variability teaching 
procedures and pupil reactions test 
situations that has been revealed 
many studies factor that greatly 
increases the difficulty making 
diagnosis teaching. 
Teaching simply does not stay put. 
The supervisor who visits class for 
the purpose discovering the causes 
poor work may see certain condi- 
tions the day his visit which 
may infer are the underlying causes. 
rash enough draw any con- 
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clusions based one single observa- 
tion, overlooking, else not 
aware of, the well-established fact that 
those same conditions may not appear 
all the following day. Instead 
new set circumstances wholly dif- 
ferent from those the preceding day 
may revealed. For example, ac- 
cording exact tally kept the 
supervisor, may find that the 
teacher asks many 125 questions 
one day single class period. 
The supervisor may make the infer- 
ence that this the typical practice. 
regards this excessive number 
questions undesirable, without 
giving due consideration their ap- 
propriateness tlie lesson observed, 
may arrive evaluation the 
teacher’s work that would wholly 
different from the one would arrive 
subsequent visit, which the 
lesson might topical recitation, 
some other sort recitation not 
requiring large number ques- 
tions. Similar faulty inferences would 
made analysis were made 
the daily distribution time devoted 
various types activities, for ex- 
ample, reading supervised study 
the types questions teacher asks, 
the types responses the pupils may 
make, the errors the pupils make 
tests, the use made various instruc- 
tional materials, fact, almost any 
other obvious aspect teaching. All 
these vary from day day and 
from teacher teacher. This extreme 
variability teaching practices must 
carefully considered those who 
attempt make quantitative analyt- 
ical studies various phases les- 
sons which readily lend themselves 
this form treatment. insure re- 


4, 

wor 


606 


liable data any these condi- 
tions advisable that fairly ex- 
tensive study covering period sev- 
eral days even weeks made. Con- 
sideration must given not only 
the quantitative analysis the activi- 
ties but also what Barr has called 
the “appropriateness” and “quality” 
the points being analyzed. This 
means that the supervisor should an- 
alyze the lesson points that are 
indices sound teaching prac- 
tices. 

supervisor has secured 
reliable data concerning various as- 
pects teaching practices, still 
faced with the question what in- 
terpretation should make them 
and what standards should 
evaluate them. For example, ask- 
ing forty-five questions during typ- 


ical class period history desirable 


basis can one decide? Certainly the 
number will vary with the nature 
the lesson. class index atten- 
tion per cent found Morri- 
son’s technique for particular class 
high low? can one decide? 
One way would compare this 
index with that the average class. 
For example, has been found that 
the median index attention Min- 
neapolis seventh and eighth grade 
classes 92. 
infer that the index for this particu- 
that various pertinent factors must 
taken into consideration before valid 


what extent can one 


conclusion can reached; for exam- 
ple, the subject, the size the class, 
the time day, the nature the class 
work, the mental level the pupils, 
the conditions under which the lesson 
was conducted, ete. attention in- 
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dex per cent for low grade 
class studying subject that most 
uninteresting under compulsion 
noisy room would probably very 
high; under more favorable conditions 
the index would low. situa- 
tion thus complex many 
tors, extremely difficult isolate and 
handle separately. 

attempt standardize proced- 
ures detail, has been done 
some cases the basis such objec- 
tive analyses many lessons, 
unwarranted procedure. Such plan 
would completely ignore the variabil- 
ity procedures various subjects 
and different types lessons. 
attempt standardize the distribu- 
tion time various aspects 
lesson the basis figures arrived 
from survey many classes 
equally unjustifiable. true that 
such array data will give the 
supervisor some notion variations 
current practice. However, 
would not justified using any 
such figure average current 
practice set standard. This 
one reason why standard time allot- 
ments for subjects particular types 
teaching practices cannot 
fended. 

The fact that supervisor may 
make quantitative studies various 
aspects lesson does not mean, 
often assumed, that the procedure 
scientific. his analysis based 
the observation points that are 
known valid indices good 
teaching poor teaching, can 
defended. The fact that most 
the studies reported there only 
low correlation between teaching 
and the items studied. This 
may due large part the 
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reliability present methods 
rating teaching. has been repeat- 
edly demonstrated that supervisors 
not give the same evaluation many 
items classroom procedure. This 
diversity opinion the value 
various teaching practices confusing 
teachers. The situation made 
even more dissatisfying the teach- 
ers the fact that many cases the 
evaluation given set facts 
the supervisor based his personal 
opinion unverified any reference 
the findings experimental educa- 
tion, some which may known 
the teachers. Hudelson has well 
said, “Such observer may base his 
‘didacticisms opinions gathered 
from his own untested experiences 
and observations. has abundant 
common sense and shrewd obser- 
ver, many his opinions will prob- 
ably sound; but those that are 
wrong may wrong sin.” 


important limitation the use 
the supervisor objective methods 
analysis teaching, such those 
that have just been described, the 
fact that the teacher does not partici- 
pate directly the procedure. Often 
she not even aware the points 
which she being checked. The 
teacher usually shown the result 
the supervisor’s analysis after has 
been completed. This practice would 
greatly improved teacher and 
supervisor together agreed the items 
the teacher should ask the supervisor 
check her work certain points 
which the teacher wished assistance. 

Recent research has some quar- 
ters been directed toward devising 
plans which the teacher can make 
analysis his own teaching, the 


607 


point being that the teacher can 
this way brought much clearer 
recognition the limitations her 
practices than can possible when 
the supervisor makes only casual an- 
alyses her work because, since she 
does herself the evaluation and 
analysis the teacher may con- 
tinuous. Instead having only 
occasional check-up supervisor 
the teacher should able evaluate 
her own work systematically all 
times. must admitted that 
present have valid standards for 
rating teaching that have been com- 
monly accepted. 

One plan for aiding teachers 
their evaluation their own work 
with which have been experimenting, 
the preparation series de- 
teaching the various subjects, 
including many the types activi- 
ties used the objective analysis 
teaching. These descriptions grew 
out detailed observation the work 
many teachers and digests the 
recommendations authorities the 
several fields and the results ex- 
perimental studies teaching. These 
descriptions have been submitted 
groups competent judges who were 
asked rank them the order 
their estimated merit. the basis 
these estimates the series 
tions teaching has been arranged 
the order their estimated merit. 
Teachers have been asked estimate 
the level teaching the which 
most nearly approximates their com- 
mon practice. The scale almost al- 
ways provides descriptions teaching 
fully detailed which are estimated 
competent judges greater 
worth than the level which the 
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teacher feels she working. Thus 
there available once basis for 
the teacher improve her work 
attempting raise higher level. 
much more dependable method than 
that composite opinion judges 
would establish the level experi- 
mentally. This would involve im- 
mense amount labor and might lead 
nothing, due the discovery 
relevant factors which are now 
not aware. 


Another plan which brings the 
teacher actively into the analysis 
her own teaching, the use 
standard check-list teaching diffi- 
culties the several fields instruc- 
tion. Recently check-list arith- 
was submitted large num- 
ber teachers and supervisors the 
middle west who were asked esti- 
mate the degree difficulty each 
the items the list presented 
teachers. This plan was used pref- 
erence that used Monroe, who 
merely asked teachers list their 
difficulties teaching and 
reading. The results this endeavor 
using the check-list were highly satis- 
fying. The comprehensiveness the 
list items contains insured 
much more complete survey difficul- 
ties than could secured less con- 
assumed that teachers will truthfully 
report their difficulties, this method 
approach should great value 
the construction courses 
teacher-training institutions. For ex- 
ample, the contents the course 
the teaching arithmetic the Uni- 
versity Minnesota have been largely 


Brueckner, Diagnostic Chart for 
Elementary School Journal, 


Appleton Company, 1931. 
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determined the difficulties teachers 
service report teaching arithme- 
tic. one city the course study 
has been constructed 
manual help teachers overcome 
the difficulties they reported sur- 
vey means this check-list. The 
validity the check-list may course 
challenged. Its value for diagnosis 
difficulties individual teachers 
obvious. 

Another approach the problem 
self-rating self-analysis teachers 
has been worked out the University 
Minnesota Soderquist. first 
systematically canvassed educational 
literature for general well spe- 
teaching practices and principles 
the teaching arithmetic that were 
either established experimentally 
were commonly accepted authori- 


ties. many cases this was difficult, 
due conflicting evidence and opin- 


ions. wove these principles and 
procedures into detailed descriptions 
teaching which should serve admirably 
means clarifying for teachers 
the valid teaching procedures. has 
prepared four different sets descrip- 
tion, one for each four types 
teaching proposed Courtis: 
compulsion, teacher-preparation, mo- 
tivation, and purposing types. Soder- 
suggested plan for working 
out “standard indices teaching,” 
teaching.” These descriptions must ob- 
viously revised new principles 
teaching are experimentally derived. 
plan that even simpler for 
the supervisor and teacher agree 
list what their opinion are 


quist’s 


Determining the Supervisory Needs Teachers 
96-103. 
Barr, “Introduction the Scientific Study pp. 


239-243. New York: 


SUPERVISORY ANALYSIS TEACHING 


desirable activities both teacher and 
pupils. The observer, 
teacher supervisor, then can make 
record the extent which 
the activities occur during particular 
lessons. Their absence would suggest 
the possible need some sort ad- 
justment work procedure that 
they would eventuate. This form 
analysis very usable bringing 
the attention some the types 
learnings which might ordinarily 
overlooked. 

The usefulness such more less 
standard definitions types les- 
sons phases lessons well illus- 
trated recent report Brink 
the types assignments used 
large group high school classes 
northern first prepared 
series descriptions five general 
types assignments varying de- 
grees merit, ranging from those 
based single meager text-book 
those that lead enriched types 
purposeful activity the part 
pupils. The observer lesson de- 
cided which the types most nearly 
described the assignment. his re- 
port* Brink states that 1054 assign- 
ments observed, per cent were best 
described the following statement 
which lists Type 

“The assignment the form 
imposed task made dogmatically 
the teacher. generally introduced 
and completed such statements as: 
‘For tomorrow take the next five pages,’ 
‘Study chapter eleven your text 
specific aim given nor are 
pupils given any explanation the 
purpose the assignment its rela- 
tion previous ones. rule the 
material assigned based single 
text book, the teacher rarely referring 


William 
Trends (April, 1932), 
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supplementary sources. attempt 
made reorganize subject matter 
from the standpoint the learner. Sub- 
ject matter presented the exact 
order the textbook. differentia- 
tion made meet the needs indi- 
vidual pupils, nor any consideration 
given special interest. The assign- 
ment uniform for all, effort being 
made adjust the assignment indi- 
vidual differences.” 


examination Brink’s deserip- 
tion types assignments shows 
that each level consists combina- 
tion specific observable items indic- 
ative characteristics assignments 
judged competent individuals 
represent given degree quality. 
would not maintained that any 
other particular group persons 
would independently construct series 
levels containing identically the 
same elements, just would true 
definitions words given differ- 
ent individuals. would rela- 
tively simple task establish statis- 
tically the differences the quality 
the several levels Brink’s series 
the basis the composite judg- 
ments large number individ- 
uals competent evaluate merit. The 
answer the objection that this 
nique could not because 
consists merely compiling opin- 
ions persons will for the present 
have that until can establish 
experiment the values particular 
types assignments must 
guided the consensus the best 
available opinion. 

That there are widely varying de- 
grees merit assignments all 
recognize. Such series descrip- 
tions Brink’s merely puts down cat- 
egorically characteristics which help 
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the teacher supervisor estimate 
the general merit assignment. 
When read that the general charac- 
teristics particular description 
best describe two-thirds the assign- 
ments made typical high school 
classes, get fairly clear notion 
the merit the assignments esti- 
mated competent observers whose 
judgment guided set speci- 
fications. The teacher who becomes 
familiar with such series descrip- 
tions knows what types assignments 
are adjudged competent critics 
teaching the most valuable. 
the teacher whose assignments are 
what appears him low level, 
accepts these estimates valid may 
himself take steps raise their level 
the teacher such series descrip- 
tions should accompanied list 
valid teaching principles which 
should underlie the making as- 
signment. The consideration these 
principles would obviate any danger 
that teachers would try make all 
their assignments fit given pattern 
contained the descriptions. 

The chief point which this paper 
wishes emphasize that valuable 
such information may be, analy- 
sis and evaluation teaching 
supervisor not enough. must 
make effort devise techniques 
which will enable the teacher himself 
analyze and evaluate his own teach- 
ing. view the fact that the su- 
pervisor cannot possibly present 
all times that the teacher work, 
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and that teaching variable, 
obvious that some form helpful, 
constructive self-analysis self-rating 


such those described above should 


developed. The teacher should 
led appreciate their significance and 
their purpose, that may always 
have critical attitude toward his 
teaching. The supervisor’s problem 
would consist helping the teacher 
get true insight into the teaching 


principles involved and how 


them effective. would appear that 
illustrate these principles some 
the types observable activi- 
ties that evidence their application 
might well arrayed. The observer 
lesson could then analyze 
such way show the teacher 
clearly possible how the principles 
were applied it. The result this 
procedure would that the supervisor 
would not merely collect random se- 
ries facts descriptive the lesson. 
Rather would necessity dis- 
criminating the type analytical 
data would gather. His aim would 
determine the extent which 
principles teaching were 


operative, and show the teacher 


definitely possible what factors 
would have considered make 
them more effective. teachers can 
provided with clear-cut valid stan- 
dards for analyzing and evaluating 
their work, made definite far 
possible concrete illustrative sug- 
tions, there reason believe that 
they cannot learn appraise their 
work effectively the supervisor. 


MODERN CONCEPT THE ELEMENTARY 
SCHOOL PRINCIPAL SUPERVISOR 


Morrison 


ASSISTANT COMMISSIONER FOR ELEMENTARY EDUCATION 
STATE EDUCATION DEPARTMENT, ALBANY, NEW YORK 


“There every reason think that the ten fifteen years will witness 
even greater development the scientific organization the instructional process. 
This will call for sound professional training and genuine administrative skill the 
part those who are direct our schools, and this turn must invariably result 
changing tke principalship elementary school our cities into career 
quite satisfactory emoluments and large professional importance.” The 


Principal and His 1923. 


the decade just past there has 

been wealth study and re- 

search designed make the ele- 
mentary school principal the effective 
officer the school organization that 
Cubberly visualized. 

The studies Crouch, Dyer, Hamp- 
ton, and score others, brought the 
status the elementary school prin- 
cipalship into prominent considera- 
tion. The yearbooks the Depart- 
ment Elementary School Principals 
have proved invaluable record 
the experience and individual and col- 
lective study elementary school 
principals. 


The Yearbooks the Department 
Supervisors and Directors In- 
struction have drawn much their 
material from the contributions ele- 
mentary school principals and have 
thrown much new light the super- 
functions 
Elementary school principals through 
city and state organizations have pro- 
duced bulletins and yearbooks that 
contribute the picture the office 
transition. From time time, the 
researches and other studies have been 
summarized book form. Significant 
among these are: The Elementary 
School, Reavis, Pierce and Stull- 


visory 


611 


ken; Lane’s Work Book for Princi- 
pals and Supervisors; and The Super- 
vision the Elementary School, 
Stone. 

Schools Education and 
Colleges have given increased recog- 
nition elementary school principals 
through the offering courses de- 
signed meet the needs their posi- 
tions. Through program and confer- 
ence, educational associations have rec- 
ognized the difficulties confronting ele- 
mentary school principals. The prin- 
cipals, themselves, have found out- 
let for reporting their experiences, 
their convictions and their researches 
not alone through their yearbooks and 
bulletins but also through current pe- 
riodical literature. 

Out this cumulative record 
little more than decade see emerg- 
ing the form the new ele- 
mentary school principal. has 
demonstrated his ability superior 
teacher. knows elementary educa- 
tion. has proved his capacity for 
leadership parents, pupils and 
teachers. has prepared himself 
for the responsibilities administra- 
tive-supervisory leadership elemen- 
tary schools. satisfies the five 
teria principles formulated the 
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Third Yearbook Committee the De- 
partment,of Supervisors and Directors 
these criteria discloses the modern 
concept the elementary school prin- 
cipal supervisor. 

The principal has philosophy 
education. seeks new truth. 
keeps abreast the leading move- 
ments education. reaches out 
beyond the issues education and 
seeks understand the issues so- 
ciety which education develops and 
has its being. His philosophy drawn 
from life well from books. His 
relationships two three current 
problems will illustrate. 

parent education the principal 
sees the gradual change the social 
environment the home,—the one- 
child family, the apartment house 
influence children, the working 
mother, the social obligation moth- 
ers, the college bred mother’s demand 
that current researches psychology 
contribute her intelligent rearing 
her own child. senses the vital 
forces playing upon the home,—moth- 
ers’ smoking, bootleg traffic, unem- 
ployment, economic insecurity, the de- 
creasing birthrate, the increasing di- 
vorce rate. believes that men and 
women taking collective thought 
utilize the findings science 
improve even the functioning the 
home. Since some lessons can 
taught effectively only when men and 
women face the problems parent- 
hood, but natural that society 
should turn the public school for 
organized leadership this venture: 
since the problems parenthood are 
newer and more vital the early 


Directors Instruction, 1930, pp. 8-9. 
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days the first-born, but natural 
that the brunt this load should fall 
upon the elementary school. With 
such outlook turns the 
ganization and direction young 
Mothers’ Clubs and other study clubs 
parents and teachers. 

Character education 
movement that calls for the finest type 
reasoning. There are 
those who believe that character can 
adequately developed only the 
basis religious foundation. There 
are others who just devotedly be- 
lieve that character must developed 
entirely apart from any consideration 
churches combined enroll only forty- 
five per cent the population, what 
the function the public elemen- 
tary school developing sound 
character basis for citizenship? 
Consideration the relation the 
school the state, the church, 
the home, leads the principal out 
the routine the techniques and 
methods into under- 
standing the meaning public 
education republic. 

The adjustment the school the 
individual differences children calls 
for something more than the giving 
tests, the juggling Q.’s, 
vital interest society,—the rights 
children ill-born health, liberty, and 
the pursuit happiness; whether 
shall have aristocracy brains 
substitute for the aristocracy 
wealth birth. fact, leads 
principal and teacher into realm 
issues vital the society which 
the school but representa- 
tive part. 


The Third Yearbook the Department Supervisors and 
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similar analysis might made 
the philosophic background each 
movement vital concern elemen- 
tary education. patent, how- 
ever, that man woman can 
this day assume adequate leader- 
ship elementary school without 
sensing the importance the various 
educational movements the society 
which supports the school. 

The modern principal continuously 
evaluates aims and objectives. re- 
alizes that ever-changing social 
structure calls for continuous sifting 
materials and scrutiny values. 
seeks constantly avoid becoming 
slave the detail his work, 
continuously questions the dictation 
the traditional current practice 
and opinion. 

New York, committee the 
State Association Elementary 
School Principals has devoted the 
past two years study informal 
teaching. They have noted the trends 
unit teaching, have attempted 
define the differences between formal 
and informal teaching, and have en- 
couraged descriptive writing the 
best work our elementary schools. 
Through such collective effort princi- 
pals gain new vision the philo- 
aspects supervisory in- 
structional leadership. 

The principal skilled co- 
operative leadership. school sys- 
tem that employs 
directors, general supervisors, princi- 
pals, special supervisors, research 
workers, certainly, the whole task 
supervision cannot assumed 
any one official. Supervision co- 
operative enterprise. the one 
hand, the principal co-operates with 
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his teachers, and the other hand 
with the other supervisory and admin- 
istrative officials the system. 

Over and over again, evidence ac- 
cumulated demonstrate that the 
most effective classroom observation 
that made the request the teacher 
who has sensed her problem, and 
earnestly seeking ways and means 
its solution. larger sense super- 
vision help the teacher visualize 
her problem, infinitely larger ser- 
vice than merely pointing out the 
error her ways. 

recent study “problems arising 
current administrative and super- 
visory classified the 
problems integration confronting 
principals cities. summary 
these problems indicates how far 
still have developing co- 
operative leadership. 


Conflicts between beliefs the 
superintendent and principals. 


Superintendent believes 
should make suggestions directly 
teachers, while principals believe super- 
intendent should 
through principal only, vice versa. 

Superintendent believes main- 
taining definite promotion standards, 
while principals believe such standards 
should flexible, vice versa. 

Superintendent believes teachers 
should conform certain methods, while 
principals believe encouraging origi- 
nality methods teaching, vice 
versa. 

Conflicts between the beliefs 
general supervisors and principals. 


Supervisor believes she should 
make suggestions directly teachers, 
while principal believes all suggestions 
teachers should made through 
principals, vice versa. 


“Effective Instructional Leadership,” Ch. Sixth Yearbook the Department Super- 


visors and Directors Instruction, 1933, 20. 


t 
{ 
4 
} 


614 


Supervisor believes rigid ad- 
herence the course study, while 
principal believes should 
mitted make adaptations the needs 
his own school, vice versa. 

Supervisor believes emphasiz- 
ing results measured tests, while 
principal believes broader outcomes are 
more important, vice versa. 

Conflicts between the beliefs 
special supervisors and principals. 

Special supervisor believes she 
should make suggestions directly 
teachers, while principal believes all sug- 
gestions should come through the prin- 
cipal, vice versa. 

Supervisor believes that music, 
for example, ability sing play 
the objective emphasized, while 
principal believes stressing apprecia- 
tion, vice versa. 

Supervisor believes she should 
construct the course study for teach- 
ers, while principal believes teachers 
should participate course study 
construction, vice versa. 

Conflicts between the beliefs 
principals and teachers. 

Principal believes one method 
and teacher believes another. 

Principal believes rigid adher- 
ence the course study, while 
teacher believes making adaptations 
pupil needs, vice versa. 

Principal believes maintaining 
rigid promotion standards, while teach- 
believes such standards should 
flexible vice versa. 

his new role supervisor, the 
principal “works with teachers toward 
the solution mutual problems. This 
involves the creation situations 
which teachers become aware their 
problems and seek assistance their 
solution. eliminates every vestige 
dictation inspection. The ques- 
tion superiority inferiority 


“Supervision and the Creative Teacher.” 


visors and Directors Instruction, 1932, 17. 
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position does not enter. The teacher 
turns the supervisor because the lat- 
ter has proved his her capacity 
useful—the divine right leader- 
ship.” 

The principal exercises the quali- 
ties creative leadership. seeks 
latent talent. creates environment. 
encourages initiative, originality, 
self-reliance, 
success and lets failure slip 
oblivion. seeks nice balance 
between the best development the 
individual and the greatest good 
the social group which the individ- 
ual develops. 

Hughes Mearns gave 
Youth” and capitalized something that 
thousands teachers had been feel- 
ing. recent yearbook was devoted 
the creative work 
teachers. The section “supervisor 
and teacher sets forth 
brief compass the threefold respon- 
sibility the principal for creative 
leadership. (1) His “chief function 
advise, and lead. (2) His second 
function “is aid the teacher during 
the period which creative act 
developing. (3) third fune- 
ing standards judgment their 
own 


classroom 


The principal gifted with creative 
leadership “draws out the best 
everyone meets.” 


The principal applies the scien- 
tific method the organization, ad- 
ministration and supervision his 
school. perusal the yearbooks 
the department elementary school 
principals, one gains idea the 


Fifth Yearbook the Department Super- 


progress principals have made the 
use the scientific method. 

One application the method ap- 
pears articles like Organizing 
classes for the slow and bright pu- 
pils; experimental class for bright 
children; classes for orthopedic chil- 
dren; the education pupils spec- 
ial classes; organizing opportunity 
grouping.* Another application 
the method appears reports on: 
Differences among school children; 
school morale and individual case 
studies; the visiting teacher and the 
problem child; pupil adjustment prob- 
lems; guidance; cumulative school 
records and pupil analyses; and apply- 
The application the scientific 
method the study methods 
principals chart for use evalu- 
ating activity and stenographer’s 
reports 

The interest elementary school 
search appears best advantage, 
doubt, their yearbook 
and the report the Chi- 
the first are arti- 
cles the teacher and research, se- 
lected vs. unselected groups read- 
ing, evaluating fourth grade reading, 
the improvement study-type read- 
ing, reading readiness program, 
arithmetic problem solving, co-oper- 
ative study arithmetic, improving 
the ability punctuate, improving 

Principal and Administration.” 
Principals, A., 1930, Ch. pp. 278. 

Ibid., Ch. and Ch. XI, pp. 444. 


“The Principal and 
Principals, A., 1931, Ch. IV, 267, 290. 


Ibid., Ch. VII, Measurement and Research,” 441 
Fourth Yearbook. 
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instruction through tests. the 
ond report, there treatment 
problems and utilization scien- 
tific method which dozen years ago 
would have been considered the spe- 
cial province the psychologist 
the psychological laboratory. The 
Chicago principals have demonstrated 
that problem and method alike are 
part the daily working program 
the efficient elementary school 
pal. The report includes series 
studies involving: The measurement 
progress, the effect the summer 
school, the measurement achieve- 
ment, the critical evaluation stand- 
ardized tests, and series objective 
tests based upon the local courses 
study. 

many school systems, the 
classroom achievement and pupil 
ability being transferred from the 
research the supervisory function. 
testing may properly con- 
stitute one the most effective tools 
supervision—a tool that enables 
teacher and principal together diag- 
nose the weakness and the strength 
their work and thereby better direct 
their remedial activities. 

Nor the picture the scientific 
method the principal’s work com- 
plete without reference the use 
the method evaluating his own 
work. Chapter the principals’ 
tenth yearbook was devoted 
articles reports various aspects 
Evaluating the Principals’ Work. 
The Department Supervisors and 
Directors Instruction devoted its 
fourth yearbook the Evaluation 
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Supervision, which criteria were 
formulated that should part 
the working equipment every prin- 
cipal. 

our modern concept the ele- 
mentary school principal see him 
applying the methods science 
improving his measure and therefore 
his understanding and treatment 
individuals and groups. evalu- 
ates objectively the results instruc- 
tion, and measures achievement 
terms ability achieve. en- 
courages experimentation under proper 
controls; and through skillful guid- 
ance refines the processes trial and 
error. 


The principal effective su- 
pervisor. helps teachers secure 
effective working knowledge the 
principal’s outlook this phase 
his responsibility appears the table 
contents the proposed yearbook 
Items proposed for consideration 
include: maps, globes and charts; 
mounted pictures, 
pings, and 
posters, exhibits, displays and muse- 
ums; trips, excursions and lectures; 
duplicating devices; still films, slides 
and projectors; phonographs; silent 
and talking motion pictures; radios. 

Until recently the chief aim su- 
pervision has been help teachers 
gain knowledge and skill the use 
the materials, the devices method 
and the tools instruction. There is, 
course, room for continued progress 
this phase supervision. One 
needs but observe the rapid devel- 
opment the use workbooks 
the elementary schools realize that 
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within half dozen years entirely 
new tool has come into general use, 
true also that principal must 
range the whole field human knowl- 
edge pertaining elementary 
tion order advise teachers ade- 
quately concerning methods, materials 
and tools instruction. Furthermore, 
find principals co-operating more 
and more with students education 
devising new tools and within lim- 
its that not interfere with the 
tual work the school—such experi- 
mentation the advantage ele- 
mentary education. 

effective supervisor, the 
principal must coordinate theory and 
practice. There is, course, dif- 
ference opinion the extent 
which practice keeps abreast theory. 
doubt true that each theory 
evolved should properly tested dur- 
ing period years before 
taken over the rank and file the 
profession. Nevertheless, remains 
true that have hundreds thou- 
sands teachers still work our 
elementary schools whose training was 
received long before many the mod- 
ern issues were considered training 
schools, and equally true that 
thousands new teachers are being 
graduated each year with only the haz- 
iest understanding the true mean- 
ing application such theories as, 
for instance, the individual differences 
children; and with less understand- 
ing such important issues the 
project method teaching. One might 
Jist any number theoretical consid- 
erations, generally accepted, that have 
not yet found their way into common 
practice the rank and file our 
teaching staff. There need then for 


The Thirteenth Yearbook, Department Elementary School Principals, 1934. 


the principal constantly work 
the realm refining methods and 
procedures terms the theories 
accepted. 

retrospect. decade has gone 
since Cubberly challenged elementary 
school principals strive for new 
place the educational sun. dozen 
years have passed since elementary 
school principals gave their first 
yearbook. has been decade 
transitions. Principals have been 
work. They have recorded their ex- 
periences, they have 
searches, they have learned work 
together, plan, create, effect. 
Their foundations are being well laid. 
Out the mass materials accumu- 
lated glean the vision the new 
principal. 


The principal supervisor. Su- 
pervision instructional leadership. 
The principal leader. has 
formulated philosophy education. 
sees the significance educational 
trends and movements the society 
which the school part. Yet 
keeps open mind constantly seek- 
ing new truth. has gained skill 
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working with teachers the one 
hand and with his fellow administra- 
tive-supervisory officers the other. 
His school has the devoted co-opera- 
tion all concerned its work. 
grows power stimulate and guide 
the creative tendencies the mem- 
bers his staff and the children 
whom they serve. student 
the science education. has 
mastered the technic the use 
standard objective tests. has 
grown power analyze, define and 
attack the solution problems his 
school. has demonstrated some 
capacity for setting and guiding 
the controlled experiment. seeking 
excel the newer phases super- 
visory leadership has not lost sight 
the need for effective workmanship. 
knows his school, keeps work- 
ing efficiently. knows the tools 
instruction, and strives constantly 
keep the practice his school 
abreast the educational theory 
this five-fold program the elementary 
school principal may confidently look 
large achievement during the 
ade that lies ahead. 
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OPPORTUNITIES FOR SUPERVISION 
SECONDARY SCHOOLS 


PROFESSOR EDUCATION, NORTHWESTERN UNIVERSITY 


Educational writers have often referred the absence supervision high 

Dr. Hughes believes that the high schools are relatively free from traditions super- 

vision and therefore strategic position utilize supervision effectively the solu- 
tion secondary school problems. 


the instructional fields sec- 

ondary education probably has 
never been great today. 
There little doubt but tasks 
teachers are becoming daily more ar- 
duous. They are increasing com- 
plexity, variety, and difficulty 
degree which makes imperative 
that kind help and service 
rendered them which will focused 
directly upon their most immediate 
classroom problems. the same time, 
seems that administrators are 
engrossed with problems most imme- 
diate them that teachers are now 
actually receiving less individual help 
and attention than has been true for 
most cursory 


need for trained leadership 


number years. 


analysis the present 


demands being made upon secondary 
school teachers should serve show 
that this trend decreasing the indi- 
vidual attention teachers should not 
only diminished but that reality 
should reversed. clearer recog- 
nition the seriousness the needs 
the teachers should lead feel 
that this so. might also operate 
attract little more administrative 
attention their direction. 

trend administration, pres- 
ent, undoubtedly the direction 
enlarging classes. This may true 
partly because the exigencies the 


times and partly because studies 
education reveal that such enlarge- 
ments may not prove harmful teach- 
ing results. second trend that 
making provisions for more ade- 
quate recognition the most univer- 
sally recognized all the secondary 
school functions, namely, that meet- 
ing the problems individual differ- 
ences. Many ways doing this have 
been proposed. Ability grouping with 
accompanying adjustments made 
teachers materials and methods 
one the most frequent the 
suggestions made. third trend 
emanates from social forces largely 
outside the school. There grow- 
ing demand (which may said 
have become acute) that teachers adapt 
the content the curriculum the 
changing aspects the times. 
being constantly pointed 
moral codes, social group ideals, 
governmental theories, modes living, 
personal attitudes toward authority, 
individual methods thinking, are 
all rapidly changing. These turn, 
the secondary school what 
taught and how taught. 

sure, ask that teachers able 
clearly distinguish the major social 
trends. But are asking much more 
them when insist that they con- 
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vert each all the subtle trends 
concrete realities the form 
teaching materials. This they are 
asked do, too, time when they 
must teach large classes and still meet 
the individual needs children. Just 
what the difficulties are meeting 
the demands made such trends 
not always appreciated. 
analysis the third trend just men- 
tioned may serve show some the 
unexpected complications that some- 
times arise when anyone makes 
sincere attempt accelerate social 
changes any community. 


Let say, for instance, that the 
Hoover Commission Report Social 
Trends the nearest thing have 
authoritative statement social 
tendencies, and that the trends set 
forth therein should serve guide 
the shaping our social destiny. 
The building curriculum bring 
about the desired social ends then 
looms problem which for 
type thinking and planning 
level least high that which 
brought forth the report. Such level 
constructive planning simply can 
not expected teachers working 
practically unaided, least, cannot 
expected the big majority 
teachers. These problems are made 
even more difficult when one faces the 
changes communities where such 
changes are deemed inimical the 
public good. illustration two 
may make clearer some the implica- 
tions this statement. 

the community which the 
writer lives, every home now being 
barraged with printed attacks upon 
two three nationally known figures 
who live here. happens that 


these men have defended speech 
and act the right free speech 
democracy such ours. Most 
would say that the principle 
free speech accepted. But, make 
the principle prevail actuality 
does bring criticism 
cism. But what these men are doing 
small compared what teachers 
are generally asked way 
facilitating social changes. 

The morning press appears with the 
story impending school election 
neighborhood nearby. Two tick- 
ets are announced. The issue the 
ousting one our most widely 
known and progressive superintend- 
ents and the destruction his system, 
apparently because the social teaching 
the schools just little too ad- 
vanced for some portions the com- 
munity assimilate. other words, 
the teachers interpreting the 
ulum have sought give some recog- 
nition the problems our changing 
times. And this they have done under 
the best trained leadership and with 
what they thought was considerable 
with the aforementioned re- 
sults. this case the attack will only 
likely serve strengthen the cause 
the teachers. does show, however, 
that what teachers might not always 
fortunate under less capable 
leadership. Both instances reveal very 
clearly that even almost innocent 
attempt propagate what appears 
able social point view may arouse 
active antagonisms. 

ask teachers that they make 
the far-reaching adjustments which 
the three trends mentioned above seem 
necessitate, and that they prac- 
tically unaided, would the case 


— 
HA 
4 
‘ 
| 
} 
{ q 


620 EDUCATION FOR JUNE, 1933 


many our secondary schools, 
seems some degree illogical 
request. appears though they 
are being asked something they 
cannot do, that they are being asked 
something which involves much 
that professionally hazardous with- 
out having extended them just 
portion direct leadership and en- 
couragement. must remembered 
that the focus all adjustments 
the point pupil-teacher contact. 
Here, precisely, where all our 
educational philosophy and all our 
educational science must function. 
Without supervisory aid this point, 
the teacher left shoulder burden 
which not only heavy but unjust. 

The need for educational leadership 
the highest type which will focus 
its efforts directly upon the immedi- 
ately pressing problems individual 
teachers can scarcely too strongly 
stressed. this true 
secondary schools. what extent the 
need being cared for and what 
extent being neglected may 
partly realized turning for mo- 
ment consideration the degree 
recognition being given the ques- 
tion supervisory leadership. Some 
measure this may gained first 
noting with what importance theorists 
view the function supervision. 
second step note what recognition 
given the function practice. 
third indication the degree recog- 
nition may obtained from exam- 
ination what training institutions 
are doing way emphasizing the 
function. 


Recognition Accorded Theorists 


Supervision instruction has been 
stressed major responsibility 
secondary education every leading 
specialist the field. ranked 
importance most them rela- 
tively higher than 
viewed with unanimity opin- 
ion among specialists requiring the 
highest degree professional skill. 
the thought specialists prevailed, 
supervision instruction would loom 
large the thinking and planning 
every administrator secondary 
schools, the few following quota- 
tions may serve show. The general 
drift opinion illustrated four 
quotations selected 
sources, written somewhat different 
periods time. The first represents 
the position Charles Hughes John- 
ston. The others are the statements 
Johnson, Briggs, and the survey 
staff the Chicago Publie School 
Survey. The last, course, repre- 
sents the position taken large 
group specialists from number 
leading universities. 

“Tt will pay set about developing 
kind procedure that gives the su- 
pervisor real chance demonstrate 
qualities leadership supervision. 
There ample opportunity the 
ondary school this.” 

position the impor- 
tance the function cannot mis- 
taken when says: “The principal 
should recognize the improvement 
instruction the most important end 
secured.” 


Johnston, Newlon, and Picknell, “Junior-Senior High School Administration.” 


1922, 227. 


Johnson, W., “The Administration and Supervision the High Ginn and Co., 


1925, 


attitude just strongly 
expressed follows: “As the prin- 
cipal the responsible head the 
school, his chief concern the estab- 
lishment goals and the improvement 
the means achieving them— 
achieving them surely and economic- 
ally. Before such obligation one 
may well quail; but ability just 
these matters the test worthiness 
hold the position leadership 
the school.” 

Finally, large survey staff 
leading specialists say: ““The most im- 
portant responsibilities the high 
school principal are supervision and 
the promotion the professional 
growth the 

the above quotations are typical 
the attitude specialists second- 
ary education toward the importance 
the supervisory function, then 
clear that they would wish see 
major emphasis placed upon supervis- 
ion practice. This, turn, would 
necessitate that supervision 
ceive its just share emphasis the 
training programs provided for all 
workers secondary schools higher 
institutions. neither practice nor 
training, however, are these expec- 
tations fulfilled. The result that 
wide discrepancy exists between the 
degree recognition given super- 
vision theorists, that given 
practice, and that assigned 
training institutions themselves. 
better appreciation this condition 
may gained taking brief glance 
the situation revealed studies 
administrative practice and the 


Briggs, Thos. H., 
School Principals the 


A., Bulletin 1929 
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training afforded supervisors 
ondary education higher institu- 
tions. 

One approach finding the degree 
recognition given supervision 
secondary education through time 
analysis principals’ and teachers’ 
activities. few typical findings se- 
lected from rather extensive list 
studies this type are herewith pre- 
sented. Those selected are from stud- 
ies Koos, Eikenberry, and Draper 
and 

One the findings Koos was 
that high schools with median 
enrollment 161 pupils, only one- 
fourth the school day was set aside 
the principal for performing duties 
both administrative and super- 
visory character, but that large 
schools with median enrollment 
1,158, the entire school day set 
aside for these Other por- 
tions the study would justify one’s 
assuming that administration received 
the major attention. di- 
vided his study the principal’s time 
into more refined categories, one 
which was labeled 
struction.” For the small school, 
minutes day was the median time 
given “supervising instruction,” 
while minutes day was devoted 
this activity principals the 
larger schools. 

Draper and Roberts’ report the esti- 
mates 450 high school principals 
the amount time devoted sn- 
pervision. these, 407 devoted one- 
third less their time super- 
vision, devoted practically none 
Proceedings the Secondary 


Report the Survey the Schools Chicago, 1932. Vol. 172. 


Koos, V., 


High School 


Houghton, Co., 1924, Chapter VIII. 


H., “Status the High School Principal. Education, Bulletin, 


1924, No. 24, Table 53. 
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their time, while were indefinite 
the amount time given it. 
The once reported the nature 
responses from 451 high school 
teachers who stated how much super- 
vision through visitation and confer- 
ence they had actually received during 
course, that the time given any 
official supervision must divided 
among number teachers—a con- 
dition not altogether true the time 
given administration. Taking the 
results criterion, would seem 
that even minutes day 
over broad area not 
reach very far. This statement 
more significant when one remembers 
that principal spends much his 
time doing things that are neither su- 
pervisory nor administrative na- 
ture. Thus, the state Missouri, 
many per cent the high 
school principals teach five more 
periods each day. This probably 
not unusual situation. 

From the conditions revealed 
these and other studies seems cer- 
tain that number functions take 
precedence over supervision and that, 
practice, supervision not given 
even the degree emphasis received 
some other functions lesser im- 
portance. 


Recognition Given Training 
Programs 


Minimizing the importance su- 
pervision not peculiar only prac- 
tice. Whether the cause the 
result, training programs higher in- 
stitutions reflect the same tendency. 


This may seen merely noting the 
emphasis higher institutions place up- 
supervision their training pro- 
grams. Three approaches finding 
the degree recognition given 
training programs 
might made. First, one may study 
the frequency certain courses taken 
teachers and supervisors prepa- 
ration for their work 
schools. Second, one may have super- 
visors indicate what types courses 
they judge most worth 
them their work. Third, one may 
have those who have made special 
study the training needs high 
school supervisors express opinion 
the nature training needed. Only 
very brief example these ap- 
proaches can given here. 

study revealed that per 
cent the high school principals had 
pursued courses supervision 
any time their training. Koos used 
the term supervision with generous, 
broad interpretation include any 
kind. Even so, the course was ranked 
eleventh the list courses which 
principals had pursued. 

his more extensive 
study went further than Koos dis- 
tinguishing between general 
vision and supervision secondary 
education. also made distine- 
tion between the training taken before 
and after entering the principalship. 
find from his study that per 
high school principals had 
taken training course 
vision secondary education before 
entering the principalship, and that 


Draper and Roberts, School Principal Heath, 1927, 30, Table 
Hughes, M., Study High School Supervision,” and II, School Review, 34: 112-122; 


192-198, Feb. and March, 1926. 
Ibid., Chapter IV. 
Ibid., Chapter II, pp. 15-18. 
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per cent had pursued such 
course either before after entering 
it. Nor the situation any more 
hopeful when turn the training 
program department heads with 
whom the principal might share the 
supervisory responsibility larger 
high schools. study showed 
clearly that department heads are 
mostly subject-matter trained. the 
main their undergraduate majors were 
subject-matter fields. Also, there was 
marked tendency for the department 
heads take their graduate training 
the same field which they had 
taken their undergraduate training. 
seems that considerations other 
than the one wherein supervision 
recognized the major responsibility 
department heads are paramount 
when training programs are planned. 
Even when department heads take 
professional training, supervision does 
not loom large their planning. 
Thus, study the profes- 
sional training 188 heads Eng- 
lish departments found that per 
cent had included course super- 
vision part their professional 
training, and that per cent did not 
bother take course the Methods 
Teaching English the Secondary 
School. 

course, the last analysis, this 
lack specific training only re- 
flection the attitude found the 
training schools themselves. Even 
schools 
there has been notable paucity 
courses supervision which were 


training 


Koch, Harlan C., 


Pifer, C., 


that 1926-27, out 142 institu- 
tions reporting him, only offered 
course designed specifically for su- 
pervisors. 

The studies Koos, Eikenberry, 
and Pifer further indicated that the 
supervisors rated their training su- 
pervision unusually high rela- 
tive worth, even though had been 
minimized their training programs. 
Thus, would seem that principals 
and department heads have omitted 
supervision from their training pro- 
grams for reasons other than that 
not attaching value the character 
training needed the nature the 
courses themselves. But whatever the 
causes, would seem that two 
sions are justified. 

First, principals and supervisors 
secondary education have received 
specific training for the supervision 
instruction which grossly inade- 
quate. 

Second, supervision instruction 
has received small emphasis 
the secondary education programs 
higher institutions out all 


proportion that justified the im- 
portance the function. 


The Opportunities 


the preceding analysis the 
supervisory situation secondary edu- 
cation fair one, then 
may said that the field second- 
ary education affords unique oppor- 
tunity evolve type supervision 
peculiar its own needs and conso- 
nant with its most advanced philoso- 
phies. The need for supervision 


“Some Aspects the Department Headship Secondary 
School Review (April, 1930), Vol. 37, pp. 271-275. 
“Status the Headship Departments English High Schools.” Un- 


published Master’s Thesis (1930), School Education, Northwestern University. 


Hosic, J., 


“Training General Supervisors Educational First Year- 


book the National Conference Educational Method (1928), 136. 
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the teachers has been shown 
acute. Having sensed this, theorists 
with unanimity expression, have 
urged that the function stressed 
first importance. But the train- 
ing fields the function has been un- 
duly neglected, with the apparent be- 
lief that adequate training teachers 
would suffice and that there would 
further need for attempting 
teach teachers how teach after they 
left the training institutions. For 
variety reasons, too manifold 
here, the function super- 
vision has received only very mini- 
mum attention actual practice. 
result, philosophy has been set 
up, binding universal traditions 
have been established, and tech- 
niques and procedures which reflect 
philosophies and traditions 
come habitual tools. Where, then, 
could found better situation for 
unlimited opportunity 

the opinion the writer there 
are number—at least five six—of 
distinctive opportunities for supervis- 
ion secondary schools which should 
receive foremost attention. any- 
thing like acceptable program 
supervision developed these 
opportunities are believed represent 
the lines along which efforts will need 
directed. Space forbids 
tailed discussion any them. 
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Since each has been foreshadowed 
above, they are merely stated some- 
what the sequence which such 
follow: 

The opportunity acknowledg- 
ing within each secondary school that 
supervision major responsibility 
that school and that the perform- 
ance this function just essen- 
tial the execution any other 
major duty. 

The opportunity creating 
within secondary education active 
demand for supervising and teach- 
ing personnel trained permit 
supervision function effectively 
feasible reality. 

The opportunity establishing 
tradition supervisor-teacher re- 
lationship built upon system eth- 
keeping with the highest stand- 
ards professional merit. 

The opportunity organiz- 
ing secondary schools that supervision 
proceed unobstructed any part 
function the organization itself. 

The opportunity developing 
procedures and applying techniques 
which, their very nature, will en- 
courage the performance the 
visory function manner consistent 
with the most acceptable points 
view and social codes 


: 


SUPERVISION EXPERIMENTAL SCHOOL 


PROFESSOR EDUCATION AND DIRECTOR THE UNIVERSITY SCHOOL 
OHIO UNIVERSITY 


Creative supervision, relying upon group thinking and co-operative effort, has been 

much stressed the literature supervision but dificult find practice. This 

article traces the first stages attempt express the theory creative super- 
vision the development and improvement experimental school. 


HOSE responsible for the 
and organization the Uni- 

versity School believed that the 
time begin considering how and 
what ends instruction should im- 
proved was before the school opened— 
more specifically, when they were se- 
the faculty for the school. 

They assumed that the development 
the children, especially its intel- 
lectual aspects, would involve devel- 
opment and extension meanings, 
and that, this were take place, 
would necessary for children 
associate with teachers whom some 
aspect the world was already full 
meaning. the search for these 
individuals, was found that they 
grouped themselves roughly into Social 
guists, Artists, and Health Specialists. 
means all the History teachers 
interviewed were “Social Scientists.” 
The teachers were not all 
“Natural nor were all 
Fine Art teachers “Artists”; many 
them were Psychologists Educa- 
tionists. 

was not intended disparage 
training Education. fact, such 
training was placed second the list 
criteria, but note that they did 
place second. Here again, however, 
they sought deeper than the 
effects mere exposure courses 
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Education. They sought these pro- 
spective teachers under- 
standing children and the problems 
child development. They refused 
impressed long lists courses 
for they had discovered that the effect 
such process taking courses 
(if they are taken apart from any 
practical bearing the problems 
child development) make the 
person less sensitive child needs. 
need not have been so, course, 
had the instruction these courses 
been organized more directly around 
the problems child development. 
Needless say, there was involved 
the application the above criteria 
search for intelligence, but those 
charge the school were not satisfied 
simply with the type intelligence 
which earns high “grades” courses. 
They looked for evidences what 
they chose call “social intelligence.” 
They sought teachers who were con- 
cerned about the social implications 
the knowledge they had impart; 
who were interested the child not 
only student Physics, Latin, 
Art, but human being who was 
trying understand the world 
which lives and who must the 
interest his own happiness 
helped adjust himself intelligently 
its conflicting demands; who saw 
themselves proper perspective 
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the entire educational enterprise and 
who had the disposition and the ability 
think with others the solution 
educational problems. Their efforts 
find teachers who satisfy the above 
criteria were, they feel, reasonably 
well rewarded. 

Having completed this part their 
task, they sought provide such work- 
ing conditions and staff relationships 
that the above described training, in- 
telligence, and social-mindedness might 
function the fullest possible way. 
Hence few barriers 
were set between persons, and the 
interplay minds was encouraged 
every possible way. The reader may 
have gathered from the above that the 
directing group did not hope de- 
velop any particular “ism” doctrine 
education, but simply bring 
bear problems child development 
all the intelligence and training and 
love children that they could mus- 
ter. keeping with this point 
view, they refrained from setting 
beforehand “departments” any elab- 
orate system records courses 
study. 

The faculty the University School 
has, after several months working 
together, formulated the following 
statement, which sets forth its point 
view with respect educational 
program for Junior and Senior High 
School 

The program the University 
School grades from the first through 
the twelfth, organized the as- 
sumption that the school should 
place which children may 
way living which all its aspects 
educative. Life there should con- 
sist real problems living and 


working together. The faculty recog- 
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nizes, however, that even best school 
life has its source 
problems for the education chil- 
dren. does not contain dilemmas 
growing out many important social, 
economic, political and religious con- 
flicts outside the school, about which 
the child should think and concerning 
which must develop convictions. 
bring these into the school only 
the form description will not result 
reconstruction experience such 
will carry over into out-of-school 
and after-school life. secure 
awareness the crucial nature 
many these problems the child must 
with the teacher into the out-of- 
school environment and there sense the 
problems that now trouble the world. 

The faculty members further be- 
lieve that basic the solution the 
in-school well out-of-school prob- 
lems, through which this 
tion takes place, understanding 
the functions effective group 
living. School living therefore or- 
ganized that appreciation 
these functions grows the child 
result his own efforts partici- 
pate effectively school, church, 
family and community life. Some 
these functions group living are: 

Reconstructing aims for both in- 
dividuals and groups. 


Division labor and interdepend- 
ence. The value this exemplified 
their group living school. 

Speech. Speech always fune- 
tion the group living, but does not 
tend come into the consciousness 
children the junior high school level 
unless special attention directed to- 
ward it. 

part the program group living. 
This means that music, for example, 
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may introduced when pupils are 
weary and want refresh themselves 
singing listening music. Other 
types recreation thus open students 
will be: 

(1) Games and definite exercise. 

(2) Rest. 

(3) Reading (individual and group). 

(4) Painting, drawing, and engaging 

other forms art. 
(5) Creative writing. 


Control, beginning with the group 
itself and including study govern- 
ment, questions public health, and 
activities for public welfare. 


Health, individual and group, with 
its relation public health and its pro- 
tection. 

Preparing materials for class study. 

(1) Science Laboratory. 

(2) Art Studio Shop. 

(3) Home Economics Laboratory. 

(4) Library. 


Observing time schedules. 


The faculty also believes that 
intellectual growth essentially 
matter extension meanings. 
The world means comparatively little 
the young child, but deals 
intelligently with the problems which 
presents comes mean more. 
Those who help him deal more and 
more intelligently with life’s problems 
are called teachers. Teachers fall into 
number groups, depending upon 
the aspect life which they are 
most sensitive and concerning which 
they are best informed. Roughly these 
are: Social Scientists, Natural Scien- 
Mathematicians, Linguists, Ar- 
tists, and Health Specialists. The 
faculty believes that the child’s growth 
demands continued contact through- 
out his school life with representatives 
these phases life. And re- 
quires continuous six years expe- 
rience each the above areas. This 


does not mean that the child devotes 
more time necessarily such sub- 
ject mathematics, but that 
spreads over six-year period the 
work which ordinarily “completes” 
three four and then proceeds 
forget. This characteristic the pro- 
gram called vertical integration. 


Horizontal Integration. The ex- 
periences directed each the 
above teachers are related each 
other that the meanings acquired 
the child contacts with one are ex- 
tended his contacts with the others. 
This horizontal integration 
vided two ways: 

the 8th and 9th grades 
there core course which several 
instructors participate. this course 


functions group living are empha- 
sized. 


the 10th, 11th and 12th grades 
teachers have agreed upon certain basic 
functions group and personal living 
which all will stress and for the develop- 
ment which they will use the experi- 
ences their respective fields. 


~ 


The faculty recognizes that con- 
cerning the needs and interests 
children there has been good deal 
vagueness and some sentimentality. 
There are many ways learning 
what child interested and what 
needs. His own verbally expressed 
desire only one these and may 
not most reliable one. Often the 
teacher can put into words the child’s 
real desires better than can. The 
test whether the teacher has suc- 
ceeded expressing the child’s need 
rather than imposing his own ideas 
that need the degree purpose- 
fulness with which the child enters 
into resulting activity. 

The faculty also believes that the 
teacher more than means for con- 
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veying information children. 
probably the most important single 
factor creating the curriculum. 
Four factors enter into the determi- 
nation the curriculum: 

Present life interests and needs 
children. 


Social issues the moment, press- 
ing they upon children and 
part producing the foregoing interests 
and needs. 


The peculiar characteristics the 
individual teachers who see the educa- 


tonal implications the activities and 
problems children. 


Available instructional materials 
and books. 

each unit child experience 
the emphasis upon extension 
meanings rather than upon the mas- 
tery techniques for the sake 
technique. Such skills speaking, 
reading, computing, drawing, singing, 
are considered important they con- 
tribute the meaningfulness the 
child’s experience. 

Note: Children lacking the above 
skills that they cannot that account 
participate effectively the thinkings 
and discussions those their own 
age are given remedial work correct 
the deficiency. Children who have 
normal command skills get additional 
practice largely relation problem- 
solving situations that the skill itself 


may become meaningful and may 
thoroughly mastered. 


The life the school such 
that each child experiences responsi- 
bility contributing participant 
the group life and helped make 
unique contribution the common 
good. 

The school tries appeal such 
motives social responsibility rather 
than fear punishment failure. 
this end evidences growth are 
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not recorded the form grades but 
rather the form detailed 
ments information acquired, the 
degree skill demonstrated, traits 
developed. 

The development the program 
which the above are few the out- 
standing characteristics, has been 
operative enterprise. Each instructor 
has outlined program his teaching 
activities that harmony all 
essential details with the spirit the 
above statement. The faculty now 
engaged, with the aid members 
the Department Principles 
critically evaluating all 
their activities with view discover- 
ing inconsistencies practice. 

summarize briefly, those respon- 
sible for the University School sought 
secure teachers for the school who 
were sensitive the needs and inter- 
ests children, who were intelligent 
concerning the world which live, 
and who possessed the capacity for 
group thinking the solution prob- 
lems. Having thus chosen the 
ulty, the next step was organize its 
relationships and activities 
provide for effective release 
sible the abilities the various 
staff members. the 
faculty proceeded formulate the 
school program, with its objectives 
and procedures. Co-operatively, 
continues appraise the school organ- 
ization, teacher and pupil activities 
and educational outcomes. From this 
constant effort appraisal the group 
hopes develop school which ever 
more sensitive the needs and 
ests children well more 
fectly attuned the demands the 
social order. 

The co-operative development the 
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University School has been and con- 
may argued that nothing has 
been said about supervision for there 
has been reference teachers meet- 
ings, classroom visitation the 
tor, conferences with teachers, testing. 
course, these have all had their 
place, but doubtful whether 
description them (assuming that 
that were possible) would add any- 
thing the reader’s understanding 
how the work stimulating and di- 
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recting the above activity has been 
carried on. Also the writer, who also 
happens the Director the 
School, might thereby lay himself open 
the charge inconsistency in- 
advertantly revealing the fact that the 
methods conducting teachers’ meet- 
ings and classroom visitation and indi- 
vidual conferences have not always 
squared with the pattern which his 
younger and bolder days set forth 
with such assurance. 


SUPERVISION TEACHERS THE ACTIVITY 
PROGRAM 


Jay Conner 


DIRECTOR ELEMENTARY EDUCATION 
SAN DIEGO, CALIFORNIA, CITY SCHOOLS 


field educational method 
probably far less in- 

teresting subject for study were 
not for its own developing and 
changing vocabulary. both inter- 
esting and essential recognize the 
successive stages recent educational 
revolution which are identified 
such terms “supervised study,” 
cialized 
ect,” “group method,” “activity pro- 
gram,” and “creative education,” and 
more recently, “mental hygiene.” 

would difficult measure the 
amount progress which has been 
made educational technic since these 
terms have come have general sig- 
nificance and wide application. Prob- 
ably this progress would eclipse 
amount any similar period the his- 
tory education. Yet that educator 
indeed error who does not realize 
that widespread use the language 
progress not necessarily indica- 


tive widespread progressive edu- 
cational practice. For the purpose 
frank evaluation, supervision must 
take account the fact that while our 
profession has “gone progressive” 
its verbalization, still struggling 
close the gap between theory and 
practice. 

The very extent this educational 
revolution has raised almost insuper- 
able problems challenge the com- 
bined efforts educational workers. 
From the sources psychological and 
sociological research new principles 
and changed concepts have emerged 
ever-increasing tempo, one 
discovery has led another. Our 
great centers educational experi- 
mentation have developed 
only discard them favor newer 
methods necessitated the changing 
emphasis these developing concepts. 

Workers the field, supervisors 
and teachers alike, have shown com- 
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mendable zeal accepting and at- 
tempting apply the technics devel- 
oped the various experimental cen- 
ters. New methods have been taken 
matter course, fact, have 
almost come viewed legitimate 
evidence progress. The element 
change has become thoroughly es- 
tablished our educational thinking 
that the expected thing, and many 
supervisor has worried privately 
whether would not classified 
obsolete because had not introduced 
anything new startling into his 
supervisory program within couple 
years. 

The excessive richness our recent 
educational diet has produced some 
unmistakable evidences severe indi- 
gestion. some respects perhaps 
has been fortunate that have 
frequently changed the 
have exceeded the ability 
the patient, that has been 
unable definitely identify his illness 
with any particular item, but rather 
centers his attentions hopefully upon 
the future. 


its present stage development 
the activity program exhibits both as- 
pects the educational problem which 
have been discussing. means 
applying psychologically and socio- 
logically sound principles education 
theoretically ideal. the class- 
room exhibits all the difficulties in- 
herent rapidly developing meth- 
odology. Almost any school will pro- 
vide examples teaching which range 
from the hopelessly obsolete those 
which degree least really inter- 
pret the principles the activity 
method. this wide range 
teaching practice which presents the 
constant challenge supervision. 
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Supervision must face the issue 
defining the activity program terms 
specific teaching practices the 
various grade levels our elementary 
school. Our present situation offers 
ample support the claim that there 
uniform, clear-cut understanding 
the specific implications this 
method throughout the span the 
child’s experience even the first six 


grades. fact, there such wide 
variation interpretation the 


method that supervisors meeting su- 
pervisors have little assurance that 
they are using identical terms de- 
scribe identical teaching practices. 
not uncommon for supervisor 
judged radical one group and 
ultra-conservative another group 
educational workers. 


terms the number teachers 
who have developed skill the use 
the activity method the primary de- 
partment, because the greater flexi- 
bility its demands, has 
outstripped the rest the field. 
result, the minds large body 
our teachers the term activity 
method has come identified with 
teaching practices employed the 
primary grades. There has been 
unnecessary amount confusion for 
the upper grade teacher the con- 
stant portrayal the activity method 
terms the relatively simple expe- 
riences the primary grades. These 
teachers have been justifiably skeptical 
the feasibility applying these 
technics view the need for better 
organization time and pupil expe- 
rience their own more inflexible 
subject-matter fields. And supervisors 
accept the responsibility for 
failing interpret the activity pro- 
gram teaching practices which will 
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offer reasonable guarantees these 
upper grade teachers that they will not 
introducing chaos into the curricu- 
lum using the activity method. 
Supervision must face the fact that 
there has developed perfectly natu- 
ral and sincere aversion the activity 
method these levels based upon the 
apprehension that visionary and 
impractical. 

meeting this situation super- 
vision must function two 
tions. must redefine and 
clarify the activity method terms 
those principles learning which 
apply the various maturity levels 
the learner. Dr. Wheat has pro- 
vided excellent guide for this re- 
definition his Psychology the 
Elementary School. must identify 
the term activity not only with the 
physical experiencing the primary 
grades but with the mental vicari- 
ous experiencing the upper grades, 
and must trace clearly and specif- 
ically the changing emphasis each 
step the transitional period. 
must perfect our demonstration proce- 
dures bring out bold relief suc- 
cessively the use the physical expe- 
rience the center the learning 
process, then the elevation the men- 
tal the vicarious experience 
position equality with the physical, 
then the dominance the mental ex- 
perience with its use the physical 
supplement, clarify, and assist 
fixing learnings. must show the 
fundamental relationship between spe- 
procedures and the developing 
imagination the child each grade 
level. Few any our teachers will 
have the opportunity through personal 
experience observation get this 
important overview the entire pro- 
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cess unless make possible, for 
our educational literature spotty 
and inadequate that are more apt 
achieve confusion than understand- 
ing from this source. This purpose 
then should dominate our work with 
teachers the field method. 


the development suitable tech- 
nics for applying newer educational 
concepts our great centers experi- 
mental education have naturally capit- 
alized upon the initiative and ability 
their teachers permitting them 
work out teaching practices har- 
mony with their individual interpre- 
tations the principles involved. The 
process absorption the public 
schools has been rapid that have 
taken over not only specific teaching 
practices, but also the spirit experi- 
mentation which the practices were 
conceived. not interested 
raising the question whether this 
has the whole been good thing 
bad thing for education, but 
simply from the standpoint facing 
facts interested recognizing 
the which have arisen from 
the wide freedom which has been 
granted teachers selecting the expe- 
rience units learning centers for 
their individual situations. 
program have almost 
unanimously charged that failed 
present the child articulated, 
well-selected, and organized body 
valuable experiences. The activity 
program charged with presenting 
such disorganized crazy-quilt ex- 
periences that the victim emerges with 
nothing more than over-developed 
ego—with feeling mastery, but 
little real knowledge. 


all fairness must recognize 
that such criticisms these, matter 
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how accurately they describe present 
practice, are really not criticisms 
the activity method its theoretical 
conception, but rather are pertinent 
and inescapable evidence the fact 
that the theory the activity method 
has not yet been satisfactorily trans- 
ferred into effective teaching prac- 
tice. must face the fact that these 
criticisms are perfectly valid, 
must seek the cause and discover the 
remedy. 

The cause for the disarticulation 
existing, for the crazy-quilt which un- 
doubtedly many children today are 
experiencing resides the fact that 
the activity method has not yet worked 
out satisfactory selection articu- 
lated experiences proven value. 
Under present conditions the determi- 
nation the specific learnings pu- 
pils often entrusted teachers who 
lack the training, understanding, and 
skill make intelligent selections. 
The amount planning and prepara- 
tion involved under present conditions 
entirely beyond the ability 
large percent our teachers suc- 
cessfully accomplish. are sadly 
need experience curriculum 
assist and guide teachers both 
the selection units and deter- 
mining Teachers College 
Columbia undertaking the col- 
lection series experience units, 
and the supervisors numerous cities 
have for years been engaged build- 
ing project libraries. few school 
systems have begun the process or- 
ganizing these experience units into 
courses study, and have today 
the beginnings true activity cur- 
riculum. Supervision unquestion- 
ably making progress this 
tion, but the material which avail- 


able today must still frankly con- 
sidered tentative and evaluated 
only partially successful offering 
adequate guarantees well-selected, 
well-articulated, continually develop- 
ing series educative 
have developed some methods, 
have perfected some technics, further 
curricular development must see the 
child through his whole school career 
rather than from the point view 
the activities single classroom 
over single semester. 

The activity program has more 
offer than new teaching procedure 
and new selection the learning 
fields. Essentially involves new 
concepts human values expressed 
human relationships and aims 
achieving these values through devel- 
oping habits resourcefulness, toler- 
ance, and independence thinking 
and acting. These objectives have 
teacher-pupil relationships the 
learning process. this re-definition 
the personality the pupil has se- 
cured greater recognition and the 
same time the teacher’s position has 
been enhanced becoming vastly 
more challenging professional respon- 
sibility. 

closely related and equally signif- 
icant development has been taking 
place respect supervisor-teacher 
relationships. re-definition the 
about changed teacher-supervisor rela- 
tionships. Possibly one the finest 


results our whole educational prog- 
ress has been the new emphasis upon 
creative supervision, which comes 
natural and essential part pro- 
gram creative education. 

this new relationship the pro- 
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fessional status both teacher and 
supervisor has been enhanced the 
teacher through recognition her in- 
dividuality creative worker, the 
supervisor through the higher order 
leadership which creative supervis- 
ion entails. This type leadership 
not reached means the old pre- 
scription-inspection formula. 

Supervision which demands con- 
formity which evaluates teaching 
teaching pattern highly 
tive that earlier type based upon 
ground covered. 

Real leadership discerning the 


matter teacher personality, prepa- 
ration, background, and experience, 
and will recognize and reward good 
teaching regardless labels. Recog- 
nizing that the most fruitful “drives” 
are self-imposed, and that incentives 
for these self-imposed drives originate 
the satisfaction achievement, 
real supervision will evaluate teaching 
success terms how well each 
teacher capitalizing upon her real 
ability terms her own individu- 
ality, and will seek improvement 
through building upon, rather than 
tearing down, her present practice. 


LESSONS CENTURY AGO 


Brown 
SALEM, OREGON 


they use the project method 


those days? Yes, and the 

project was memorize the 
book. The book was none other than 
the Noah Webster wooden-back Speller 
printed 1827, the year prior 
the election Andrew Jackson 
President. 

Take seat the crude benches 
built along the walls the log school 
house. fire crackling huge 
wood stove offsets, measure, the 
biting winds that come through the 
chinks between the logs. About the 
the room paces the master. 
His all-seeing eyes are ever ready 
detect the slightest divergence from 
the straight and narrow path learn- 
ing. Lips are moving silence 
eyes scan the pages the text. 
flogging recitation dis- 
rupts this otherwise stable scene. 


There are two grades—those who 
read and those who cannot. Those 
who read are going through the first 
lesson, starts forthright 
fashion with this foreboding sentence: 
“The time will come when will all 
laid the dust.” Some cringed 
while others laughed (to themselves), 
but either case was time 
some moralizing. The 
tinues: 

“Keep thy tongue from ill and thy 
lips from guile. Let thy words plain 
and true the thoughts thy heart. 
that strives hurt vex those 
that sit next him bad boy, and 
will meet foes let him where will; 
but that kind and loves live 
peace will make friends all that 
know him.” 

That Noah Webster was teacher 
one time can deduced from the 
nature some the adages that be- 
sprinkle the pages. 
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“He that speaks school will not 
learn his own book well, nor let the 
rest learn theirs; but those that make 
noise will soon wise and gain love 
and good will.” 

* * 

“When you are school make 
noise, but keep your seat and mind your 
books, for what you learn will you 
good when you are grown 
man.” 

wise child loves learn his book, 
but the fool would choose play with 
toys.” 

Did necessity create the stout heart 
the pioneer? These sober proddings 
may offer some explanation. 

“Sloth keeps such hold some 
boys that they lie bed when they 
should school; but boy that 
wants wise will drive sleep from 
him.” 


“Be brisk school, not swear, and 
waste not too much your time 


bed.” 

The reading lessons 
moral. Had you set out make 
list teaching objectives those 
days you would likely have written 
only two: Teach the child read, and 
teach him live awe righteous- 
ness. There are besides the sermon 
the mount, the golden rule, and 
several chapters proverbs, many 
choice bits wisdom. 

“Prefer solid sense vain wit; study 
useful rather than diverting; 
commend and respect nothing much 
true piety and Let jest 
intrude violate good manners; never 


utter what may offend the chastest ear.” 


“Without frugality none can rich, 


and with few would poor.” 


wise man will consider, not 
much the present pleasures and advan- 
tages measure its future 
quences.” 
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paraphernalia may dis- 
carded, for all told ever plainly 
the Webster Speller. 

six days God made the world and 
all the things that are it. made 
the sun shine day and the moon 
give light night. made all 
the beasts that walk the earth, all the 
birds that fly the air, and all the fish 
that swim the sea. Each herb and 
tree the work his 

What modern high school pupil 
would not eagerly give his attention 
this lesson social relations 

“Art thou young man seeking 
partner for life? Obey the ordinances 
God, and become useful member 
society. But not haste 
marry, and let thy choice directed 
wisdom. 

“Is woman devoted dress and 
amusement? she delighted with her 
own praise, admirer her own 
beauty? her feet abide not home 
and her eyes rove with boldness the 
faces other men—turn thy feet from 
her, and suffer not thy heart en- 

“Art thou young woman wishing 
know thy future destiny? cau- 
tious listening the addresses 
men. Art thou pleased with smiles and 
flattering words? Remember that man 
often smiles and flatters most, when 
would betray thee. 

“Listen soft persuasion, til 
long acquaintance and steady respect- 
ful conduct, have given thee proof 
the pure attachment honorable 
views the lover. thy suitor addicted 
spendthrift? hunter taverns? has 
lived idleness and pleasure? and 
Banish such man from thy presence; 
his heart false, and his hand will lead 
thee wretchedness and ruin.” 


After reading this book another 
age one senses the stern morality, the 
rugged frugality, and the will strive 


THE LITERARY SOCIETY HIGH SCHOOL 635 


that characterized the people cen- 
tury ago. And one wonders the 
moral teaching the schools made 
them more fibred the higher forti- 
tudes living. 


The ancient volume concludes with 
this sentence: “Indeed the only true 
ground for perpetual happiness 
consciousness ever having done well 
and assurance divine favor.” 


THE LITERARY SOCIETY HIGH SCHOOL 


Larson 
UNIVERSITY ARIZONA 
AND 
Burson 
LORE CITY HIGH SCHOOL, LORE CITY, OHIO 


The literary society used the only extra curricular activity the preparatory 


echool. 


With the expansion the activities program the literary society seems 


have been pushed into the background out the picture entirely. Dr. Larson would 
bring back. 


HERE dearth written 
material the literary society 
the high school. one 

the oldest extra-curricular activities 
and still mean importance. 
Many high schools, especially the 
Middle West, have literary societies 
and have made success them. 
city school systems literary societies 
sometimes develop into literary clubs 
whose work parallels the work the 
literary society the small high 
school. 

The literary society especially 
justifiable the small high school. 
Here the literary society may include 
the activities several extra-curricu- 
lar organizations. not always 
advisable attempt the administra- 
tion large number separate 
activities because the work cannot 
sponsored effectively. The good fea- 
tures each may provided one 
single organization. 

The literary society has some very 
definite purposes terms desirable 
pupil reactions. should develop 


high degree freedom and effective- 
ness self-expression. should aid 
clarity thinking. should pro- 
vide for the development skill 
debate, dramatics, and interpretive 
reading. should encourage the 
growth qualities leadership. 
may, and does, provide for the 
edge and practice parliamentary 
procedure. should develop interests 
number fields and encourage 
further study and discussion. The 
literary society should very properly 
foster the attitude unity and coop- 
eration among its members. 

The account the literary societies 
the high school Lore City, Ohio, 
may prove interest and help 
others. The enrollment this school 
approximately one hundred pupils. 
There are two societies, the Spartans 
and the Evergreens. pupil 
school belongs one the other 
these groups. The numbers mem- 
bers each society practically 
equal. The sponsors are assigned 
the principal. This the present 
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situation which continues practically 
without change from year year. 
the beginning each school year 


the freshmen are assigned literary 
society. This assignment usually 
made the sponsors. deter- 
mined some system lottery. This 
method choice does not seem 
affect the pupils’ interest and en- 
thusiasm for the work his society 
his loyalty the group. 


Each society holds business meet- 
ing the beginning the year 
elect officers and talk over the pur- 
poses the organization. The spon- 
sor may may not meet with the 
society this time, although she 
usually invited all the meetings. 

The officers the society together 
with the sponsor constitute the pro- 
gram committee. This committee 
makes special point know the 
interests and abilities the various 
members the society. This commit- 
tee assigns the part they desire the in- 
dividual members take the pro- 
gram. Little, any, choice left 
the individual pupil. 

Each society prepares and presents 
three programs each year. whole 
afternoon devoted the program. 
When one society gives its program 
the other group appear guests. 
This plan allows two months’ time for 
society prepare for its next pro- 
gram. 

Each society member must respond 
with some contribution every time his 


group presents program. 


the part any pupil respond 
means that score minus one 
added the total score his society. 
Very seldom does pupil fail re- 


spond. student graded his 
contribution three teachers, the 
average the three grades being used. 
the close the year the total points 
each society are counted and the 
one with the highest total score wins. 

planning programs especial ef- 
fort made provide for variety 
interests and forms expression. 
Careful guidance the part the 
sponsor value here. Some the 
materials that have been used the 
programs the literary societies 
this school follow. 


Current events. National, state 
and local are included 
here. 

recent books. This 
type work furnishes valuable 
supplement the study literature. 

Original stories and poems. 
most schools there are some students 
with the desire and the ability 
write. The literary society furnishes 
the opportunity and larger and more 
inspiring audience than the usual 
classroom group. 

Essays and biographies. These 
may either given orally read 
from manuscript. 

Interpretive readings. This 
memorized material selected from 
classical literature from good pub- 
lished material recently available. 

Short, complete 
plays may given selections from 
the classics. This last practice accom- 
plishes two things; delightful enter- 
tainment and the creation desire 
read the entire classic. 


Debates. When provision 
made for debates the subjects chosen 
must those which students have 


knowledge about which they may 
readily secure information. 

Extemporaneous speaking. The 
student speaks his choice three 
subjects which are given him. Voca- 
tional subjects, school interests, and 
current events happenings are good 
topics. 

Music, instrumental and vocal. 
This keeps program from becoming 
irksome. 

Programs may organized about 
single subject Thanksgiving, 
Christmas, Easter. Special pro- 
grams parts programs may 
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given students from the science, 
English, and home economics classes. 
The same general suggestions hold for 
the program the literary society 
apply the shorter assembly program 
sponsored students. 

The procedure outlined this 
article has been use Lore City 
for more than ten years. The plan has 
some defects well virtues. For 
the small school which wishes se- 
cure the maximum benefits from 
single organization the literary society 
deserves careful consideration. 


PHYSICIAN 


Until you watched that night beside her bed, 

And loosed the grip Death’s swift tightening hand, 
sensed the grandeur the life which bred 

Your spirit, fused fire could not understand. 

saw the tenderness which blurred the steel 

your grim steadfastness and fighting will. 

pondered abstract woe and power heal, 

And marvelled the wonders your skill. 


But now your hands have wrestled with her pain, 
Your darkened eyes held all bitter woe: 
Your smile embraced gratitude. gain 
Through grief and happiness the power know 
What fires fortitude and tender grace 

Have fused eternal grandeur your face. 
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PROFESSOR EDUCATION, MARSHALL COLLEGE 
HUNTINGTON, WEST VIRGINIA 


this department Dr. Woods will answer the best his ability any all 

tions educational topics that are addressed him the address above, 

Epucation. understood that the writer alone responsible for the anawers 
given.—H. 


which considerable latitude given 
the matter making recom- 
mendations for the advancement 
teachers. held rigidly ac- 
countable for the success school 
and wonder why should recom- 
mend teachers from system, be- 
cause that what means. They are 
advanced better positions the 
system, sometimes without the 
system? 


You voice good question, but one 
which professional honesty profes- 
sional ethics should answer. Would 
you willing have your superin- 
tendent refuse recommendation 
give bad one because wished 
keep otherwise efficient principal 
within his system? This would de- 
prive you what you justly feel 
earned advancement. Does your 
superior owe you more consideration 
than you your The kind 
position you describe holding 
indicates that you are the type 
educator who would compelled 
answer the question just stated 
the negative, and that you feel real 
pride the advancement your 
teachers. The probable reason why 
you advanced that question your 
pride your system and honest 
brought about professional growth 


your teachers. You 
mental large manner supply- 
ing the stimulus that brings about 
such growth. you hold out chances 
advancement your teachers you 
will stimulate them greater effort 
and you will attract the superior pros- 
pect make his beginning your 
system. other words, advancement 
gives you the cream the new and 
aids the process the “cream rising 
the You need not afraid 
that some the “cream will sepa- 
rated” from you. will. You can- 
not give advancement all one 
system. But the added growth 
all, due encouragement, will offset 
the temporary loss the advance- 
ments when they come which takes 
away from you the exceptional teacher. 


possible for use the same 
tests year after year? What 
tions, any, should taken? 


Yes. Care should taken avoid 
copies falling into the hands stu- 
dents who, sale for friendship, 
circulate copies around 
This condition more common around 
high schools and colleges than ele- 
mentary schools. Then, avoid fall- 
ing into rut, which genuine 
danger when old plans and old tests 
see service year after year, would 
suggest that immediately after the test 
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has been used that revised the 
light the experience you had 
giving it, and that all difficult ques- 
tions reworded improved and 
that factors objectivity, reliability 
and validity checked. then 
ready filed for future use. After 
the test has reached approximate per- 
fection, you keep running distri- 
bution the scores made you will 
effectually increase the value your 
grades, since you will gradually 
developing set “semi-standards” 
for your test. failure make this 
immediate check apt fatal. 
You cannot trust your memory until 
the next time the test used. 


Some time past wrote you con- 
the situation found myself 
in, where boy, objecting the grade 
gave him, appealed the Board 
Education. that time you replied 
that probably would not seriously 
embarrassed the matter. have 
been intending write you and tell 
you that you were right, but have neg- 
lected so. The matter came 
the Board for consideration. The com- 
plaint was heard and the boy dismissed 
from the meeting while the matter was 
considered. After ais retirement the 


matter was tabled and has not been 
since. 


What can when preceding 
teacher has been neglectful her duty 
towards the pupils and result they 
are seriously 

First sure that your diagnosis 
correct. Can you prove was your 
predecessor’s fault? so, are you 
not forget that pupils naturally forget. 
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That many things may have happened 
that would put much more charitable 
interpretation the problem you have 
found. the problem, which 
doubt real, should say that 
your duty take the children where 
you find them and get them where 
they belong, humanly possible. 
That means that you should determine 
the amount their handicap, not the 
cause, unless necessary make 
the next move; and proceed once 
correct their handicaps. seems 
that you should use all your ability 
and all possible time remedy the 
situation which apparently worries 
you. The pupil and his needs indicate 
the action you should take. 


Questioned why girl refused 
down the fire-escape during 
fire drill, learned that she was afraid 
the type stairs used. have 
dangerous fire hazard known the 
“fire-trap” building and are compelled 
use the fire-escape precaution 
against such real need some time 
developing. What should with 
this girl? 


would seem the writer that the 
first step would explain away 
much fear possible concerning the 
escape. Show the need the drill 
and the fact that seldom are any pupils 
injured fires buildings where ade- 
quate fire drills are practiced. Then 
with the girl and down the 
several times while she develops faith 
the thing she formerly feared. 
that time she still not quite “sold” 
the escape, might advisable 
have her drop from line when the drill 
sounds and walk with you and 
down the escape. not excuse her 
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from the drill, because fire may some 
time visit your building and she must 
prepared for such emergency. The 
writer feels that much that done 
fire drills wrong principle and 
actually gives condition that dan- 
gerous. has written his views 
article published the Bulletin 
the Department Elementary School 
principals the National Education 
Association. interested you might 
refer that volume, page 421 ff. 
Harry Buckalew has good article 
the same volume, page 425 ff, 
Firedrills and Fire Prevention In- 
struction. 


How can teach subject will 
not get back “hash preparation” 
what told them? pupils seem 
spend more energy and thought 
trying guess what want and 
give back what gave them than 
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they mastering the subject 
teach. 


Unfortunately this seems one 
the universal characteristics stu- 
attitude towards her opinions, which 
may consciously unconsciously 
magnified. The lecture telling 
method also aggravates this 
Again, you may unknowingly have 
been bit impatient with the pupil’s 
stumbling attempts formulate his 
own opinion and thus have forced him 
into re-hash yours. 
cannot diagnose your case, but 
offer the above lines attack for 
you follow making your own di- 
agnosis and later treatment. seems 
that poor attempt, honestly 
hash. Encourage him. not dis 
courage him his attempts. 


DEPARTMENT BOOK REVIEWS 


Effective Instructional Leadership 
Sixth Yearbook. Department Super- 
visors and Directors Instruction. 


This, the most recent yearbook, sug- 
gests that supervisors and administrators 
seriously consider the following questions 
regard educational leadership. 

our leadership such make 
for poise and balance and homeness 
the world the part the teachers? 

Does inspire teachers with zeal 
for social reconstruction? 

Does encourage the energence and 
development such qualities “the good 
life” increased meaningfulness expe- 
rience, thoughtfulness, creativeness, and 
constructive social-mindedness? 

Does increase faith intelligence 
means for dealing constructively 
with these problems? 


Does help making unique con- 
tributions the common good? 

Does encourage critical analysis 
present conditions with view im- 
provement 

Does stimulate reflection that 
eventuates effective action and hence 
makes for emotional stability? 

The second chapter deals with the ex- 
tent and effects conflicts between super- 
visory officers and teachers. seems that 
upon the barren findings described this 
chapter the suggestions for new types 
organizations and the other solutions and 
suggestions the remainder the year- 
book are based. regretted that 
limited funds prevented the committee 
from studying other important factors 
which perhaps would have 
more illuminating support the general 
thesis the report. Considerations con- 
spicuous their absence are: philoso- 
phies education, impoverished educa- 
tional programs, qualifications teach- 
ers, supervisors and principals, methods 
selecting principals and supervisors, 
and laws, regulations and customs ref- 
erence tenure office. 


Many statements subsequent chap- 
ters indicate that the authors make due 
apologies for the general contentions and 
basis for discussion laid down Chapter 
They seem recognize that human 
nature and human life are such that dif- 
ficulties, differences, and disappointments 
are inevitable any progressive educa- 
tional system engaged dynamic edu- 
cational program. 

Chapter III gives succinct presenta- 
tion the evolution and characteristics 
present organizations for instructional 
leadership. Two highly significant view- 
points are presented. The first explodes 
the traditional concept that supervision 
and administration should considered 
separate and distinct fields. The other 
suggests types organizations which will 
subordinate machinery function. 
shown that many educational organiza- 
tions tend take over practices indus- 
try without giving due consideration 
the distinctions purpose and functions 
that exist the two fields. this way 
function often subordinated machin- 
ery, resulting many the conflicts 
described Chapter II. Closer adherence 
methods analogous those the 
physical laboratory and new forms 
organization patterned after those found 
various professions, notably the medi- 
cal profession, are suggested means 
removing conflicts. 

Chapter IV, “Current Solutions Prob- 
lems,” offers many quotations from re- 
ports described Chapter support 
the thesis that the field instructional 
leadership “the techniques primitive 
man, business, cheap politics, and mili- 
tary organizations have not been replaced 
those intellectual maturity and in- 
tegrity.” The startling conclusion 
drawn that “legal authority ever- 
ready instrument for securing uniform- 
ity, and that intellectual and spiritual 
slavery expected.” 

Chapter reiterates the importance 
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effective organization and the belief 
the value scientific method way 
living. Characteristics effective organ- 
ization are discussed. Zealous conscious- 
ness goal, adaptability changing 
conditions, type leader who will- 
ing shine the reflected glory the 
members his organization, self evalua- 
tion, and increasing hetrogeneity well 
increasing homogeneity are expounded 
values which should sought at- 
taining effective organization. 

Few yearbooks excel this one direct- 
ness method. Its philosophy and the 
purpose are clearly indicated. right- 
fully points out dangers over-central- 
ization. suggests the presence inef- 
ficiency and faulty purposes the field 
supervision instruction, depart- 
ment which incompetency the most 
extravagant and disastrous type waste 
that can found the educational sys- 
tem. While obvious that the data 
presented are too limited for scientific 
generalization the entire field super- 
visional leadership, definite point 
view presented which should cause 
leaders even the most progressive 
schools pause and evaluate their own 
programs. The yearbook supports the 
theory that the scientific spirit will 
time displace many myths which have 
been generated need, pedagogical tra- 
dition, and inertia. One would think that 
the committee, being imbued with the 
spirit intellectual freedom, “perennial 
intellectual youth,” democratic 
phy, and the scientific spirit, would 
step further and exalt the artistic 
For the scientist there only one truth, 
for the artist there are many. Artists 
need not agree the same extent that 
all scientists must agree. The scientist 
must submit the judgment others, 
not merely the considerations which 
reaches, but also the premises with which 
began and the methods which uses 
developing his work from 
MARION Supervisor, Upper Grades, 
Cicero Public Schools, Cicero, 


Beyond the School. Frank 
ford, Charles Smith, Sarah Lansburg 
Selling, and Paul Frabbito, New York 


EDUCATION FOR JUNE, 1933 


City Schools. 
pp. 409. 


Henry Holt and Company, 


This book valuable addition the 
available resources for the improvement 
the social studies curriculum the 
secondary schools. Most teachers find 
extremely difficult bring economic and 
social problems down the level the 
children the junior high school grades 
and the slower pupils the tenth 
grade the senior high school, many 
whom will leave before the completion 
their secondary school careers. 
serious neglect the social responsibility 
the school these children are per- 
mitted leave without becoming inter- 
ested economic and social problems and 
without making some progress toward 
developing right attitudes and approaches 
toward these problems with which they 
will all have contend for the rest 
their lives. 

spite recent additions the liter- 
ature this field, there still much 
room for improvement sources in- 
formation for classroom use. The present 
book presents very simple and attrac- 
tive approach many the most diffi- 
cult these problems. Counselors sec- 
ondary schools will find suggestive for 
their own use and for classroom use with 
many their slower pupils. have 
already added the book the list 
references available all counselors 
the secondary schools Providence, and 
have inserted references all the 
regular units the course study 
which taught the counselors 
the seventh, eighth and ninth grades. 
simple, general, orientation text 
this field, the best that have yet 
Guidance, Providence, Rhode Island. 


History American Progress. 
Fremont Worth, Professor the Teach- 
ing History, George Peabody College 
for Teachers, and Waddy Thompson, au- 
thor First Book United States His- 
tory, History the People the 
United States, Price $1.52. 522 pages. 
Heath and Company. 


History presented the classroom 
should tell the truth. This means tell 
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the story accurately, clearly and without 
bias, regardless what commonly 
accepted notions may upset thereby. 
History American Progress” lives 
this high level achievement. The 
treatment the Revolutionary War, the 
War 1812, the Mexican War, the Civil 
War and our other wars fair and free 
from the taint jingoism. The authors 
seem feel that patriotism enlightened 
love country rather than “my country 
right wrong, may she ever right.” 

Many junior high school pupils know 
American history without understanding 
it. The authors aim overcome this 
causing the student think about Ameri- 
can History rather than memorizing it. 
They this through study helps, proj- 
ects, floor talks, problems and readings. 
The readings are especially well chosen. 

While the political the main thread 
organization, the not 
neglected. This keeping with the 
modern trend history teaching. The 
cultural achievements the American 
people are also ably presented. 

The authors have reduced American 
history nine teaching units. The title 
each unit starts with the word “How.” 
This word implies that the pupils shall 
know the essential events leading 
major happening, that they shall know 
how make comparisons causes, 
events and movements, and see relations 
between past and present. 

the beginning each unit study 
time chart which most interesting 
and useful device. Teachers will find 
value developing their pupils 
useful chronological perspective. 

The book commended for its 
excellent set maps. These maps, thirty- 
five number, cover wealth topics 
and thus are great value under- 
standing the geographical aspects the 
problems history. The election 1932 
shown one the maps. 

The selection pictures shows that 
the authors have given careful thought 
visual instruction. The teacher would 
well utilize these well-chosen pictures 
the utmost. 

The appendix contains the customary 
list presidents, the Declaration In- 
dependence and the Constitution. 

The book high-grade and worth- 


while contribution the field junior 
high school history 
Boston University. 


Teacher’s Guide Book the Activ- 
ity Program. Robert Hill Lane, 
Assistant Superintendent Schools, Los 
Angeles, California. Macmillan Company, 
pp. 242. Price 

The author presents handbook for 
informal program the elementary 
school. The activities program which 
outlines for the development chil- 
dren and adults alike into human beings 
the highest type and into the good liv- 
ing which constantly going and 
which all should participate. Good living 
means something undergone, shared and 
enjoyed all, that these activities 
will vital and interesting. After giving 
his objectives the author sets forth vari- 
ous steps used the teacher 
putting his activity program theories into 
practice. Three complete illustrative units 
are worked out the author detail. 
There are very many checks and aids 
which the teacher may guided after 
launching upon activity program; the 
topics used and how teach them, 
along with selected bibliography. This 
book should very helpful hand- 
book the new type educational pro- 


Essentials Spanish. Arturo 
Torres. (Doubleday, Doran Co., Inc., 
Garden City, Y., 1932.) Two Volume 
Edition Nina Lee Weisinger, University 
Texas, and Roberta King, Oak Cliff 
High School Dallas, Texas. 
Alberto 

Enough reading and grammar are com- 
bined that the student, instead run- 
ning against the mechanics the lan- 
guage, finds that able understand 
goes along. The phonetic aids 
are constantly before the teacher, and 
arranged that the student habitually no- 
tices them. The direct method used. 
find the reading matter presented 
first, then vocabulary, grammatical expla- 
nations and direct method exercises; thus 
interest held from the start. add 
the attractiveness the books, there 
supplementary material, English, de- 
scribing phases Spanish life unknown 
the foreign student. 
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